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THE IMPORTANCE OF LANDMARKS FOR THE PERCEPTION OF THE REGION’S
ATTRACTIVENESS

Emil Drz’lpelal; Tereza Brozkova®
Technical University of Liberec,
Faculty of Science, Humanities and Education, Department of Geography,
Studentska 1402/2, 461 17 Liberec 1, Czech Republic
e-mail: ‘emil.drapela@tul.cz; *brozkova8@gmail.com

Abstract

There are a number of places in the Liberec Region that are very attractive to various forms of
tourism. In our survey, we asked tourists who had visited this region what they liked most and
what least, how they evaluated the facilities and the services and what they would recommend
to their friends. During the evaluation, we realized that one of the most important factors
influencing the overall perception of the tourist area was the process of creation of perceived
space through its parts — landmarks. This article therefore tries to reflect on two geographic
methods: the concept of place and method of mental mapping and on how the perceived space
is generated from holiday experiences. Understanding this process may provide more
effective forms of promotion of tourist areas in future.

Keywords
Liberec Region; Tourism; Landmark; Mental maps.

Introduction

This article is based on an application of subjectively perceived space theory, which helped us
to understand how the relationship between the tourist and the place or a visited region is
created. There are two theoretical concepts which describe this process: mental mapping (or
mental maps), which was introduced by Kevin Lynch in 1960 [1], and Yi-Fu Tuan’s concept
of place [2, 3]. Both of these concepts were further developed by other authors in the coming
decades and formed the basis of new geographical paradigms. Leading Czech works in this
field are a book by Tadeusz Siwek on the subject of mental maps [4] and Jaroslav Vavra’s
article [5] dealing with a place.

Lynch [1] describes how the geographical reality of the everyday life is perceived by
individuals who have saved it in their minds as the cognitive image, which is then used during
thinking. This cognitive image consists of paths, edges, districts, nodes and landmarks; these
types of elements are collectively referred as Lynch elements. Paths are channels along which
people move, e.g. streets, walkways or canals. Edges are barriers that separate one area from
another, e.g. walls, railroad tracks or shorelines. Districts are areas with an identifiable
character (physical and/or cultural) that people mentally “enter” and “leave®, e.g. a business
district or ethnic neighborhood. Nodes are strategic points and foci for travel, e.g. street
corners, traffic junctions or city squares. Finally, landmarks are physical reference points, e.g.
distinctive landforms, buildings and monuments.

From the perspective of the tourism three of Lynch elements, paths, districts and landmarks
are important. A popular tourist path may be a road with views, hiking treks in the mountains,
curvy country roads for bikers or recreational cycling trails. Districts perceived from the
point-of-view of tourism are regions that are attractive for some reason, e.g. rock formations,
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forested mountains, river valleys or lake surroundings. Landmarks are differentiated from
districts only by their size and meaning, which means that if it is a relatively homogeneous
area where the elements are at a roughly same level of importance, it is the district, while if
there is a central element with a higher importance that surpasses the rest, it is a landmark.

The important point is that the selection of these elements is based on remembering and
cognition, implying that it is not a true image of reality, but the result of an experience.
Hence, it may happen that from two elements of the same importance one becomes
a landmark and the other does not. The difference is that in the first case, the individual
created a relationship to the locality, which has become a place as understood by Tuan [3],
whereas for the second location no such process has taken place. A key event in this process
is the tourist’s experience with the site.

1 Research Objectives
The aim of our research was to find out:

e what, in general, tourists liked during their stay in one of the predefined tourist areas and
what they did not like,

e what kind of Lynch elements they mentioned in positive responses,
e what is the ratio of paths, districts and landmarks,

e how the creation of cognitive image of a tourist region affects its perceived attractiveness.

2 Research Methods

The main source of data for this article was a survey by Brozkova [6] that had been carried
out for the thesis. This questionnaire survey took place in the first half of 2015; the
respondents were 111 people who in recent years had spent their holidays in the Liberec
Region. For the purposes of this article, only one part of the questionnaire was used, namely
the one with open questions asking visitors about their feelings about various tourist areas. At
least one respondent from every region of the Czech Republic replied to the questionnaire,
while most respondents were from Liberec, Central Bohemia and Hradec Kralové regions.
This corresponds to reality when most tourists in the Liberec Region come from those
regions. The respondents answered only questions that concerned the tourist areas they had
visited.

Most valuable natural areas in the Liberec Region are protected as a national park or protected
landscape area. For this reason, we used the names of these areas in our questionnaire to term
the main tourist regions. These regions do not cover the entire territory of the Liberec Region,
but that was not the aim of the work. We defined the following tourist regions: the Giant
Mountains, the Jizera Mountains, the Lusatian Mountains, the Central Bohemian Uplands,
Kokoftin Region and the Bohemian Paradise.

To determine how many tourists attend these tourist areas, it was necessary to define them at
the municipal level. We used a simple criterion: if the municipality extends to the protected
area, it is a part of the tourist region of the same name. As a result, we were able to obtain
data about the number of visitors from the Czech Statistical Office, because these data are not
publicly available for small villages.



3 Results

The main results of the questionnaire survey are shown in Tab. 1, which lists the most
frequently mentioned pros and cons of staying in the selected tourist areas. The terms are
sorted according to their frequency in the answers.

Tab. 1: Pros and cons of staying in the selected tourist areas of the Liberec Region
Tourist area Pros Cons

Nature and landscape, views and Too many tourists, bad behaviour of
Giant Mountains panoramas, tranquility and relaxation, other tourists, high prices, too many
Snézka, Labska louka, winter sports @asphalt trails, commercialization

Nature and landscape, views and Too many tourists, too many paved

Jizera Mountains P20ramas, cross country sk_iing trails_, expensive and insufficient
trails, cycling and hiking trails, parking, lack of restaurants, poor
Jizerka, Smrk, bogs, rocks accessibility by public transport
Nature and landscape, rocks, Bad behaviour of other tourists,

Lusatian mountains, tranquility, Luz, Zlaty insufficient promotion, poor

Mountains vrch, Lemberk, hiking trails, volcanic accessibility, missing bike trails,
hills waste along the roads

\Worse transport accessibility, missing
ferries on the Elbe, chemical factory
in Lovosice, environmental pollution
in lowlands

Nature and landscape, views,
observation towers, volcanic hills,
Milesovka, Panska skala, Bore¢

Bohemian
Central Uplands

Sandstone rock formations, castle Too many tourists, inadequate
Kokotin Region [Kokotin, Kokotinsky dul, Poklicky, fvailability of public transport,
castle Houska commercialization, waste in forests

Sandstone rock formations, nature
Bohemian and landscape, monuments, castles,
Paradise Trosky, Hruba Skala, the Prachovské
Rocks, hiking trails, cycling trails

Too many tourists, ticket prices,
parking prices, quality and quantity
of restaurants, commercialization

Source: Own compilation based on the survey [6]

Tab. 1 shows that the most frequent answers are general characteristics of the tourist areas,
such as “nature and landscape”, “views” and “rocks”. Afterwards, the respondents generally
characterize the qualities of the tourist area, in most cases they point out some selected
locations they liked most. These sites can be considered as the Lynch elements. The most
popular sites, which can be classified as landmarks, were: Snézka and Labska louka in the
Giant Mountains, Jizerka and Smrk in the Jizera Mountains, Luz, Zlaty vrch and Lemberk in
the Lusatian Mountains, MileSovka, Panska skala and Bore¢ in the Bohemian Central
Uplands, Kokofin Castle, Poklicky and Houska Castle in the Kokofin Region, and Trosky and
Hrubé Skéla in the Bohemian Paradise. The most popular sites, which can be classified as a
district, were: the volcanic hills area in the Lusatian Mountains, the sandstone rock formations
in the Kokofin Region and the Bohemian Paradise, Kokotinsky diil and the Prachovské
Rocks. In comparison to the answered questions about landforms, it is obvious that some
districts are described only in general terms, due to the fact that the respondents did not want
to name e.g. all rock formations in the Bohemian Paradise. Moreover, the respondents
expressed themselves more generally about places that could be classified as paths: they
mentioned cross country skiing trails in the Jizera Mountains, cycling trails in the Jizera



Mountains and the Bohemian Paradise, and the hiking trails in the Jizera Mountains, the
Lusatian Mountains and the Bohemian Paradise. Although there are significant trails, such as
the Jizera Trail and the Golden Path of the Bohemian Paradise, these were not mentioned.

Among the cons of staying in the selected tourist areas of the Liberec Region, the dominant
general statements include the following ones: too many tourists, bad behaviour of other
tourists, poor accessibility by public transport, high prices, a lack of parking places, a lack of
restaurants, etc. There is only one site, the chemical factory in Lovosice, which is perceived as
a negative factor in the Bohemian Central Uplands. It is a pleasant finding that no more
locations are perceived in a negative way; moreover, Lovosice lies outside the Liberec
Region.

Tab. 2: Attendance in the selected tourist areas of the Liberec Region in 2014

Tourist area Number of guests Number of overnight stays
[persons / year] [persons / year]
Giant Mountains 219,020 829,932
Jizera Mountains 142,403 493,745
Lusatian Mountains 35,055 98,466
Bohemian Central Uplands 15,948 35,041
Kokofin Region 78,966 266,662
Bohemian Paradise 75,153 181,120

Source: [6], data from the Czech Statistical Office

To test the hypothesis on how the creation of a cognitive image of a tourist region affects its
perceived attractiveness, we needed data about the attendance in these regions. These data are
shown in Tab. 2. The data include only those parts of the tourist regions which are located in
the Liberec Region. By far the most frequently visited area is the one of the Giant Mountains,
followed by the Jizera Mountains, the Kokofin Region and the Bohemian Paradise. On the
other hand, a very low attendance was revealed for the areas of the Bohemian Central
Uplands and the Lusatian Mountains, the regions which suffer from poor tourist infrastructure
and insufficient promotion.

4 Discussion

When comparing the positives and negatives of tourists’ stay in the selected tourist areas of
the Liberec Region, it can be noted that tourists enjoy everything that will help them relax and
unwind: stillness, tranquillity, nature and countryside views. Furthermore, they want to get
involved in a light physical activity which they like and for which they do not have time
during the week: hiking, biking, cross-country skiing, etc. For their activities, the tourists
require good infrastructure; yet, this creates a paradoxical situation: good infrastructure
attracts crowds of tourists instead of the desired peace. As a result, the tourists sometimes
experience stress in these localities caused by the feeling of the space being overcrowded, the
bad behaviour of other tourists and high prices. However, this situation increases the chances
of less attractive locations, which could attract some tourists from the currently crowded
localities.

The Liberec Region has the advantage that (with the exception of Frydlant and its
surroundings) it is easily accessible. However, as Drapela noted [7, 8], good transport
infrastructure represents only a necessary condition for development, not its driving force.
Without a good tourist infrastructure, it cannot be expected that people will invest money into



spending their free time in this area. On the other hand, in some areas tourists complained
about their commercialization, as the local entrepreneurs were trying to make profit from the
large numbers of coming tourists and by selling them almost anything with the only aim to
increase their earnings. This condition interferes with a pleasant, calm environment and, last
but not least, destroys the sense of place.

Especially the perception of place is the key to understanding the process when some of the
sites became the Lynch elements (especially landmarks) and some did not. Although the
tourist can have some negative experience that is beyond one’s control (e.g. a lost wallet, a car
crashed in an accident), the number of respondents ensures us that these events have only
a marginal effect. This means that e.g., monuments of equal importance might, or might not
be considered a landmark. However, this was not confirmed. It can be illustrated on the
example of Trosky and Kost castles. Both of them are among the most important castles in the
Czech Republic, but only Trosky became a landmark. These castles are not far from each
other, are promoted with the same intensity in the same leaflets, sometimes even on the same
web page. So what is the shortcoming of Kost? This article will not provide an answer to this
question because this would require further research. But this example is to show the ways
that should be considered when designing effective marketing strategies for tourist areas.

Conclusion
The results of the questionnaire and its subsequent analysis reveal several main conclusions:

e From the Lynch elements in the answers of the respondents there is a strong dominance of
landmarks followed by districts, at least tourists mentioned the paths. While landmarks
were in most cases specific places, districts and especially paths were often named by
general terms. This implies that the benefit of landmarks is the possibility of a specific
denomination of an attractive place (in comparison with the general statement that the area
is attractive).

e The questionnaire survey focused on the perception of the region by tourists who visited
it. The results give us feedback on its strengths and weaknesses. It is a more valid source
for evaluating the attractiveness of individual locations than hard data on attendance, from
which we cannot detect the visitors’ satisfaction. The negative experiences were reflected
in their non-willingness to visit the site again or recommend it to friends.

e The number of the mentioned landmarks does not correlate with the number of visitors in
these areas. The landmarks represent only a potential of attractiveness, but it is necessary
to transform it into the real attendance. This requires to build up a sufficiently extensive
and high-quality tourist infrastructure.

e To improve the attractiveness of the region, it is necessary to analyze why some sites have
not been designated as landmarks, even though they are expected to. In these cases it is
necessary to detect why their potential is not fulfilled. In many cases, it may be just a bad
local organization with a conflict of interests of different groups of tourists. Therefore,
improving the organization can improve the attractiveness of the place. In the worst case,
a specific area can be completely without landmarks, in which case it is questionable
whether it even has a potential for tourism.

e Landmarks do not have equal power to attract tourists, some are of regional importance
only, whilst to some other ones people come from far and wide to visit them. What is
more, the major importance is played not only by objective factors, but also the purity,
genuineness and sense of place. Many tourists criticize the commercialization of nice
places, which spoils them and turns them into markets or funfairs.



Creation of a cognitive image of a visited tourist area is a complex process, based on the
mental representation of a spatial expression of holiday experiences. Compared with the
mental maps of home surroundings or other familiar areas, in this mental map there is a
significantly lower number of objects in it, many uncertainties and much more landmarks
as the main destinations of trips. The cognitive image is further complemented by a layer
of positive and negative preferences, as used e.g. by Gould and White [9]. This complex
image then affects the perceived attractiveness of the region, when the concentration of
neutral and negative feelings to a certain area causes its non-attractiveness.

Literature

[1]
[2]
[3]
[4]
[5]
[6]
[7]

[8]

[9]

LYNCH, K.: The image of the city. MIT Press, Massachusetts, 1960. ISBN
9780262120043.

TUAN, Y.-F.: Space and place: Humanistic perspective. Progress in Geography. 1974,
Vol. 6, pp. 211-252.

TUAN, Y.-F.: Space and place: The perspective of experience. University of Minnesota
Press, Minneapolis, 1977. ISBN 0816608083.

SIWEK, T.: Percepce geografického prostoru. Ceska geograficka spole¢nost, Praha,
2011. ISBN 978-80-904521-7-6.

VAVRA, J.: Jedinec a misto, jedinec v misté, jedinec prostiednictvim mista. Geografie.
2010, Vol. 115, Issue 4, pp. 461-478. ISSN 1212-0014.

BROZKOVA, T.: Percepce velkoplosnych chranénych tizemi a prirodnich parki
Libereckého kraje z hlediska cestovniho ruchu. Technicka univerzita v Liberci, 2015.

DRAPELA, E.: Geographical location of depopulation areas in the Czech Republic and
its dependence on transport infrastructure. Part |. Definition, methodology and
quantitative analysis. Transactions on Transport Sciences. 2011. Vol. 4, Issue 1, pp. 31—
40. DOI: 10.2478/v10158-011-0005-9. Vol. 4, Issue 1 of the journal available from:
http://tots.cdv.cz/file/tots-2011-1/, all volumes available from: http://tots.cdv.cz/journal-
download/

DRAPELA, E.: Geographical location of depopulation areas in the Czech Republic and
its dependence on transport infrastructure. Part Il: Case studies. Transactions on
Transport Sciences. 2011. Vol. 4, Issue 4, pp. 193-198. DOI: 10.2478/v10158-011-
0017-5. Vol. 4, Issue 4 of the journal available from: http://tots.cdv.cz/file/tots-2011-4/,
all volumes available from: http://tots.cdv.cz/journal-download/

GOULD, P., WHITE, R.: Mental maps. Penguin Books, Harmondsworth, 1974. ISBN
0415084822.

Mgr. Emil Drapela, Ph.D.; Be. Tereza Brozkova


http://dx.doi.org/10.2478/v10158-011-0005-9
http://tots.cdv.cz/file/tots-2011-1/
http://tots.cdv.cz/journal-download/
http://tots.cdv.cz/journal-download/
http://dx.doi.org/10.2478/v10158-011-0017-5
http://dx.doi.org/10.2478/v10158-011-0017-5
http://tots.cdv.cz/file/tots-2011-4/
http://tots.cdv.cz/journal-download/

ROLE VYZNAMNYCH BODU V PERCEPCI ATRAKTIVITY REGIONU

Na uzemi Libereckého kraje existuje fada mist, kterd jsou velmi atraktivni pro rtizné formy
turismu. V dotaznikovém Setfeni jsme se ptali turistl, ktefi v této oblasti travili svou
dovolenou, co se jim libilo nejvice a co nejméné, jak hodnoti vybavenost a sluzby v regionu,
aco by doporucili svym pratelim. Béhem vyhodnocovani Setfeni jsme si uvédomili, ze
vzniku vnimaného prostoru skrze jeho ¢asti, vyznamné body (landmarks). Tento ¢lanek se
proto snazi odpovédét na otazku, jakym zplisobem vznikéd na zéklad€ prazdninovych zazitki
vnimany prostor, a to pomoci dvou geografickych teorii: konceptu mista a metody mentalniho
mapovani. Porozuméni tomuto procesu muze v budoucnu piinést efektivnéjsi formy
propagace turistickych oblasti.

DIE BEDEUTUNG DER GRENZSTEINE FUR DIE WAHRNEHMUNG DER
ATTRAKTIVITAT DER REGION

Das Gebiet der Region Liberec enthdlt eine Reithe von Orten, die sehr attraktiv fiir
verschiedene Formen des Tourismus sind. In der Umfrage baten wir Touristen, die diese
Region besucht haben, uns mitzuteilen, was ihnen am meisten und was am wenigsten gefallen
hat, wie sie die Einrichtungen und Dienste bewerten und was sie ihren Freunden empfehlen
wiirden zu besuchen. Bei der Auswertung der Umfrage erkannten wir, dass einer der
wichtigsten Faktoren, die die allgemeine Wahrnehmung der touristischen Bereiche
bestimmen, der Prozess der Schaffung von wahrgenommenem Raum durch seine Teile ist,
und zwar die Grenzsteine. Dieser Artikel versucht daher die Frage, wie der wahrgenommene
Raum von den Erfahrungen erstellt wird, mit Hilfe zweier geographischer Methoden zu
beantworten: des Konzeptes des Ortes und der Art der mentalen Erfassung. Das Verstindnis
dieses Prozesses kann in der Zukunft eine wirksamere Form der Férderung eines touristischen
Gebietes bringen.

ROLA PUNKTOW ORIENTACYJNYCH W POSTRZEGANIU ATRAKCYJNOSCI REGIONU

W regionie libereckim jest wiele miejsc, ktore sa bardzo atrakcyjne dla uprawiania réznych
form turystyki. W przeprowadzonych badaniach ankietowych zapytaliSmy turystow, ktorzy
w tym regionie spegdzali swoj wypoczynek, co im si¢ najbardziej a co najmniej podobato, jak
oceniajg infrastrukture 1 ustugi swiadczone w regionie, 1 co poleciliby swoim znajomym.
W ramach oceny przeprowadzonych badan doszliSmy do wniosku, zZe jednym
Z najwazniejszych czynnikow wptywajacych na ogolng percepcje regionu turystycznego jest
proces powstania postrzeganej przestrzeni poprzez jej cze$ci, punkty orientacyjne
(landmarki). W niniejszym artykule, przy pomocy dwoch teorii geograficznych - koncepcji
miejsca i metody mapy mysli — sprobowano znalez¢ odpowiedz na pytanie, w jaki sposob na
bazie wakacyjnych wrazen ksztattuje si¢ postrzeganie przestrzeni. Zrozumienie tego procesu
moze skutkowaé w przysztosci bardziej skuteczng forma promocji obszaréw turystycznych.
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FUNDAMENTAL EVALUATIVE ADJECTIVE PATTERNS IN BRITISH BROADSHEET
AND TABLOID NEWSPAPER DISCOURSE

Petra Peldova
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Studentska 1402/2, 461 17 Liberec 1, Czech Republic
e-mail: petra.peldova@tul.cz

Abstract

News discourse has been analysed from different angles including the critical approach,
stylistic approach, corpus-linguistic approach, cognitive approach, diachronic approach,
socio-linguistic approach etc. [1]. Yet, these approaches do not focus on analysing
attitude/evaluation as such. That is why this study sets out to explore and compare expressing
attitude/evaluation via two lexicogrammatical patterns which were identified by Hunston and
Sinclair [2] and amended by Bednarek [3]. The adjective lexicogrammatical patterns ‘it v-link
ADJ finite/non-finite clause’ and ‘v-link ADJ prep’ seem to be the most prominent carriers of
evaluative language in a corpus of six British English online ‘popular’ and ‘quality’
newspapers. The paper compares not only the frequency of the patterns in the corpus but also
the differences in the use of the patterns between the quality and popular newspapers.

Keywords
Evaluation; Patterns; Adjective; Newspaper; Discourse; Corpus.

Introduction

The concept of attitude was analysed by Martin and White in Appraisal Theory [4], where
attitude is divided into judgemental proposition (opinion) and emotional reaction (emotion).
Attitude can be expressed explicitly for example via evaluative adjectives such as possible,
clear, and important or implicitly as in the children were restless during his lesson, in which
case the evaluative meaning is difficult to be recognized. The concept of evaluative
lexicogrammatical pattern, which will be discussed in the paper, was introduced by Hunston
and Sinclair [2] and further amended by Hunston and Francis [5], and Bednarek [1], [3].

1 The Aim of the Research

The aim of the paper is to compare two evaluative adjective patterns, ‘it v-link ADJ
finite/non-finite clause’ and ‘v-link ADJ prep, which were found in the corpus of British
English online broadsheet and tabloid newspapers, in terms of frequency and expressing
attitude (opinion and emotion). The two lexicogrammatical patterns explored in this study
seem to be the most prominent carriers of evaluative language in the mentioned corpus. The
findings presented in the article are a part of a wider dissertation research on expressing
attitude in news discourse.

2 Theory

2.1 The Concept of Evaluation

Linguists often fail to agree on a unifying definition of evaluation, but they do agree on the
fact that evaluation is comparative, subjective, and value-laden [6]. Evaluation can be
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comprehended differently, for example, Thomson and Hunston use the term evaluation to
describe a speaker’s/writer’s opinion-related meanings [6], Conrad and Biber use the term
stance to refer to attitudinal stance, epistemic stance, and style stance [7]. Martin and White
use the term appraisal which represents a “multi-perspectival model”, which takes into
consideration textual, ideational, and interpersonal factors [4]. This paper is based on Martin
and White’s Appraisal Theory, whose detailed sub-division can be seen in Figure 1. Figure 1
shows that the term appraisal is too broad; hence this study focuses only on the attitude sub-
category. Further, the study adapts the used terminology to the needs of the research.
Therefore, the terms opinion and emotion will be employed in the text. Opinion includes
judgement and appreciation and “labels positive or negative quality” of evaluated phenomena;
emotion includes affect and indicates “emotional reactions of human subjects” [3].

Appraisal

L

Graduation Aftitude Engagement

| Alffect | Judgement | Appreciation |

|For-::e| Focus | | Mono-gloss |Hetern—glcss

Source: Adapted from [4].
Fig. 1: Martin and White’s appraisal system

2.2 Local Grammar of Evaluation

The notion of grammar patterns was first introduced in Francis [9] where she describes a new
corpus-driven approach to grammar that was adopted by a team of linguists led by John
Sinclair. Huston and Francis [5] later describe a pattern as:

“...phraseology frequently associated with (a sense of) a word, particularly in
terms of the prepositions, groups, and clauses that follow a word. Patterns and
lexis are mutually dependent, in that each pattern occurs with a restricted set of
lexical items, and each lexical item occurs with a restricted set of patterns”.

Based on this definition Hunston and Sinclair [2] identified six basic patterns that usually
occur with evaluative or subjective adjectives and can be easily parsed to identify evaluation.
Bednarek [3] challenged these patterns and offered a more detailed subdivision which could
disclose more precisely what function of evaluation the patterns realise whether opinion or
emotion.! Table 1 displays Hunston and Sinclair’s patterns in comparison to Bednarek’s.

! Bednarek uses the terms evaluative category (opinion) and evaluative response (emotion) [1].



Tab. 1: Evaluative patterns

Pattern | Hunston and Sinclair (2000) Bednarek (2009)
1. it v-link ADJ clause a, it v-link ADJ finite/non-finite clause
b, it v-link ADJ for/of n to-inf
¢, V it ADJ finite/non-finite clause
(find/consider)
d, it V nV ADJ to-inf
e, Vitas ADJ/ Vit ADJ
2. There v-link There v-link
something/anything/nothing ADJ something/anything/nothing ADJ
about/in/with / ing-clause/n about/in/with / ing-clause/n
3. v-link ADJ to-inf a, v-link ADJ to-inf
b, v-link ADJ that
4. v-link ADJ that clause v-link ADJ prep
5. pseudo cleft
what v-link ADJ prep v-link that
clause/n
what v-link ADJ v-link clause/n
what n V ADJ v-link clause/n
6. general nouns
ADJ n about n v-link clause/n
ADJ n v-link clause/n

Source: [2], [3]

3 Corpus and Methodology

The corpus which was used to conduct the comparison of the evaluative adjective patterns
was newly designed for the needs of a dissertation thesis®. Table 2 shows that the corpus
comprises 741 mostly front page articles from British English online newspapers. The
newspapers chosen are The Sun, The Express, and The Mirror for the tabloids, and The
Independent, The Guardian, and The Telegraph for the broadsheets. The texts were collected
between 18" September, 2011, and 8" October, 2012.

Tab. 2: Quantitative description of the corpus

Broadsheets Tabloids Total

Number of articles 339 402 741

Number of word tokens 273,014 261,197 534,211
Source: Own

As seen in Table 2, which displays a quantitative description of the corpus, there are 339
broadsheet newspaper articles and 402 from the tabloids. There are more tabloid articles
because they tend to be shorter and in order to achieve a similar, comparable number of
tokens, more tabloid articles had to be collected. The total number of word tokens is 261,197
in the tabloid sub-corpus, and 273,014 in the broadsheets sub-corpus. The larger size of the
corpus allowed a complete description of the evaluative patterns, and revealed their relation to
the expression of opinion or emotion.

2 A pilot study was conducted about a year ago, where all the patterns had been compared and conclusions had
been drawn, yet after some pier view recommendation, adjustments were made. This article presents new
findings, and focuses only on the two most prominent patterns.



To detect the analysed patterns in the corpus, Antconc software was used. The corpus was
morphologically tagged (by the part-of-speech tagger Q-Tag) as the patterns include both
lexical items and word classes. Link verbs such as be, remain, prove, become, look, feel,
seem, appear, turn, smell, taste, sound, prove, and turn out were searched for along with
evaluative adjectives. The link verbs be, become, and seem appear to be the most frequent link
verbs in the corpus.

The manual selection yielded 509 instances of the two evaluative patterns, see Table 4. The
outcome for each pattern in the broadsheet and tabloid sub-corpora was further classified
according to whether it expressed emotion or opinion. The type/token ratios were calculated
and compared across sub-corpora. The tabloid and broadsheet sub-corpora were not only
compared in terms of patterns, but also in terms of lexical items that are most frequently used
in the sub-corpora and in the corpus as a whole.

4 The Analysis

Table 3 displays the analysed patterns with examples from the corpus.

Tab. 3: The analysed adjective evaluative patterns with examples

Pattern Ex. no. | Example Source

it v-link ADJ 1) 1t is unclear what Scott was doing... B_Dec_09
finite/non-finite clause

2 It was wrong that many young people in | B_Jun_25
work have to stay at home...

v-link ADJ prep 3) ... he was responsible for all the T_Oct_12_08
postings made on October 3 and 4.
4) ... to be very embarrassing for the B_Apr_12
Metropolitan police...

The examples in the text are labelled with ‘B’ as broadsheet and ‘T’ as tabloids, the abbreviation of the month
and day follows. As the collection started in September 2011 and finished in October 2012, some months appear
twice in the corpus; that is why the months are sometimes labelled with the year number as in the example (3).
Source: Own

Table 4 represents quantitative results of the two patterns, along with relative occurrence per
10,000 words. It shows that the total number of patterns (tokens) found in the corpus is 509.
There is not a marked difference in the overall number of patterns between broadsheets (256)
and tabloids (253); however, the partial results of the two analysed patterns are different. The
patterns are discussed below.

Tab. 4: Presentation of the analysed patterns in broadsheets and tabloids

Broadsheets Tabloids Total
Patterns raw per raw per raw per
freq. 10,000 [ freq. 10,000 [ freq. 10,000
it v-link ADJ finite/non-finite 147 54 97 37 244 46
clause
v-link ADJ prep 109 4.0 156 6.0 265 5.0
Total 256 9.3 253 9.6 509 9.5

Source: Own



4.1 Pattern ‘v-link ADJ prep’ (prep complementation pattern)

Pattern ‘v-link ADJ prep’ is the most frequent pattern of my corpus. It occurs 265 times in the
corpus; see Table 4. Table 5 further shows quantitative results concerning portraying opinion
and emotion via this pattern. Generally, it can be said that the pattern is unique because of its
high frequency and also because of the fact that that the tabloids make use of this pattern more
than the broadsheets® (6.0 times per 10,000 words in the tabloids vs. 4.0 times in the
broadsheets). Table 5, in addition, reports that the most noticeable difference lies in terms of
expressing emotion. The tabloids use it 3.7 times per 10,000 words compared to ‘only’ 1.8
times in the broadsheets. The next section illustrates more explicitly how emotion and opinion
are expressed via this pattern.

Tab. 5: Pattern 'v-link ADJ prep’

Pattern ‘v-link ADJ prep’

Evaluation Broadsheets Tabloids Total
opinion/emotion raw per raw per raw per

frequency | 10,000 | frequency | 10,000 | frequency | 10,000
Emotion 50 1.8 96 3.7 146 2.7
Opinion 59 2.2 60 2.3 119 2.2
Total 109 4.0 156 6.0 265 5.0
Source: Own

411 Emotion

In total, emotion is expressed 2.7 times via this pattern per 10,000 words. As mentioned
above, the tabloid/broadsheet ratio is 1.8 to 3.7. The difference in the use of this pattern in the
tabloids can be considered marked. The most frequent adjectives used to portray emotion are
concerned, worried, and proud in the tabloids, and unhappy, worried, and concerned in
broadsheets, see examples (5), (6), and (7).

(5) Many Conservative MPs are unhappy about aspects of... (B_Oct_11 25)

(6) His lawyers are particularly concerned by the deterioration of his mental... (B_Feb_13)
(7) He was proud of me. (T_May_04)

In total, there are 39 types of adjectives used in this pattern in both the tabloids and
broadsheets. A more detailed analysis of the ‘emotion’ category adjectives shows that both
types of newspapers have a tendency to express insecurity via this pattern (48% in the
broadsheets and 25% in the tabloids). While the second most frequent emotion category in the
tabloids is happiness (16.7%), the broadsheets portray unhappiness (14%). The findings
indicate that the tabloids do not overuse negative emotion expressions as much as the
broadsheets. The tabloids show 52 cases of negative emotion over 46 positive ones, the
negative/positive ratio in the broadsheets is 37:14.

Further, the most frequent prepositions used in the broadsheets with adjectives conveying
emotion are about and by. The ‘main’ preposition in tabloids is for, see example (4) in
Table 3, followed by about. The findings prove that when emotion is expressed, the adjective
is frequently complemented by the about-prepositional phrase,* see example (5).

® Further research of this corpus and other patterns (a part of the author’s dissertation thesis) revealed that this
situation is unique as the broadsheets tend to overtake the tabloids in employing the evaluative patterns, mainly
in expressing opinion.

%« adjectives followed by about typically construe Affect,” [11].



4.1.2 Opinion

The pattern ‘v-link ADJ prep’ is a very productive pattern of opinion with 119 occurrences in
my corpus. Opinion is represented more often in the tabloids (2.3 times per 10,000 words)
compared to 2.2 times in the broadsheets, however, the difference is negligible. Opinion is
expressed via 66 types of adjectives, therefore we could conclude that newspapers use a much
wider range of adjectives to indicate judgemental proposition (emotion was expressed via 39
types). Broadsheets make use mainly of the adjectives responsible and good, tabloids of
responsible and guilty, see examples (3) in Table 3 and (8) below. An interesting point is that
only a few adjectives are repeated several times while most of the adjectives have been found
only once, which explains the high number of adjective types used in this pattern.

(8) That doesn’t mean they are not good at their jobs. (B_Oct_11 12)

The preposition for is most frequently used in both the sub-corpora. Broadsheets then use of
(7 times), and other prepositions, e.g. to, about, with, in, without, at, from, etc., but their
frequency is lower. There is a notable drop between for and of regarding the quantitative
results. For is used 27 times and of only 7 times, hence it could be assumed that broadsheets
mainly rely on the preposition for in the pattern ‘v-link ADJ prep’ to express opinion. The
situation in tabloids is different, the usage of the prepositions for and of is almost equal (17:16
occurrences).

4.2 Pattern ‘it v-link ADJ finite/non-finite clause’

The pattern ‘it v-link ADJ finite/non-finite clause’ is the second most frequent pattern in this
corpus, see Table 4. In contrast to pattern ‘v-link ADJ prep’, where expressing emotion
played an important role, the pattern ‘it v-link ADJ finite/non-finite clause’ expresses only
opinion, see Table 6.

Tab. 6: Pattern ‘it v-link ADJ finite/non-finite clause’ — quantitative results

Pattern ‘it v-link ADJ finite / non-finite clause’

Evaluation Broadsheets Tabloids Total

opinion/emotion raw per raw per raw per

frequency | 10,000 | frequency | 10,000 | frequency | 10,000

Emotion 0 0 0 0 0 0

Opinion 147 5.4 97 3.7 244 4.6

Total 147 54 97 3.7 244 4.6
Source: Own

Table 6 further points at the fact that this pattern is significantly more frequently used in the
broadsheets than in the tabloids.

4.2.1 Dependent Clauses

The that-clause, to-infinitive clause, wh-clause, if/whether clause, how-clause or ing-clause
represent the ‘thing evaluated’ (in Hunston and Sinclair’s terms [2]) in this pattern. Table 7
displays all the types of complementation in the pattern ‘it v-link ADJ finite/non-finite
clause’, quantitative results are included.



Tab. 7: Pattern ‘it v-link ADJ finite/non-finite clause’ — different kinds of complementation

Ex. Evaluative | Thing evaluated No. | Source

no. |it | link | adjective finite or non-finite clause

) it | was | essential that _Greek unity government restored 118 | B_Nov 06
confidence in the markets before

(10) | it |is useless to persist. 106 | B_Nov_07
whether the handshake on

(11) |it |is unclear Wednesday morning will be in 7 B Jun 22
private or in public

(12) |it |is unclear if the same will happen today. 2 B Jun 22

(13) | it |is unclear how lItaly is going to refinance 4 B_Nov_06

(14) |it |is unclear what will happen to those 5 B Jun 22

(15) | it | was | difficult telling Sarah what to do. 2 T Jan 01

Source: Own

Table 7 shows that both sub-corpora have a tendency to use that/to-inf clauses as
complementation and this complementation is not to be considered as marked (117
occurrences of that-clause and 106 of to-inf clause). However, other dependent clauses are
worth mentioning. Firstly, the if/whether and wh-clauses occur only in broadsheets, see
examples (11), (12), (14). Secondly, my corpus, in addition to Bednarek’s pattern description
from Table 1, also shows four instances of how-clauses, which can also be found only in the
broadsheets, see example (13) in Table 7. Thirdly, the most notable finding concerns the
interrogative dependent clauses, which follow only the adjective unclear or negated adjective
clear. No other adjectives are used with these dependent clauses in the sub-corpora. This
finding points to the typical pattern behaviour where choice of an adjective is closely
interwoven with the choice of a dependent clause. Fourthly, the ing-complementation occurs
just twice in the corpus, once in each sub-corpus, examples (16) and (17) below.

(16) It was difficult telling Sarah what to do. (T_Jan_01)
(17) It was fascinating watching the Conservatives... (B_Oct_11 24)

It can be concluded that when this pattern is used, tabloids prefer using that/to-inf dependent
clauses, whereas broadsheets have a tendency to exploit all means of complementation
available for this pattern, yet that and to-inf clauses dominate.

4.2.2  Adjectives

The adjective clear is the most frequent adjective used in both sub-corpora, see example (18)
below.

(18) Itis clear that we are seeing the effect of the international economic ~ (T_Oct_11 12)
crisis on the UK labour market.

The adjective clear, in affirmative clauses, is only complemented by a that-clause. When the
adjective clear is negated i.e. not clear, it is followed by a wh/if/whether clause. Altogether,
there are 41 tokens of this adjective in this pattern in the whole corpus. Further, the
broadsheet sub-corpus makes frequent use of the adjectives important, right, and unclear. The
adjective unclear is only followed by a wh/if/whether clause, see Table 7 and example (1) in
Table 3, while important and right are complemented by that/to-inf clauses. The tabloids have
a tendency to use right, important, and wrong. Important and right, which are both used



frequently in both kinds of newspapers tend to express positive/approval meaning. Altogether,
there are 57 types of adjectives used in the 244 instances of this pattern.

As the results have shown, there is not a great difference in the range of adjectives used in
between the sub-corpora. Therefore, it was decided to apply Hunston’s approach to ‘it v-link
ADJ that’ pattern [5]. Hunston analysed this pattern in the New Scientist (a quasi-academic
publication, which could be compared to broadsheets) and the Sun/News of the World (tabloid
newspapers), and discovered that the occurrence of this pattern in her corpora was more or
less the same regardless the type of publication (a similar situation can be found in my
corpus); thus, she looked for a contrast elsewhere. The semantic categories of the used
adjectives were compared and divided into following categories: ‘clear’, ‘possible’,
‘important’, ‘surprising’, ‘good’, and ‘bad’. The research showed that the New Scientist
predominantly uses adjectives carrying the semantic meaning of ‘possible’ and ‘clear’, while
the Sun prefers ‘important” and clear’ [5].

My corpus findings show that the pattern ‘it v-link ADJ finite / non-finite clause’ is used in
the broadsheets predominantly to assess the clarity or the importance of the proposition, the
tabloid sub-corpus, on the other hand, has a tendency to associate this pattern with the ‘good’
or ‘bad’ scale. There are 11 different adjectives used to express the positive evaluation and 12
to express negative (‘bad’) evaluation. Both the relatively high representation of the ‘good’
and ‘bad’ evaluative categories and the broad range of the different adjectives used to express
the evaluation suggest the importance assigned to these categories in the tabloid newspapers.
Generally, it can be concluded that the good or bad evaluative expressions prevail over the
expressions of epistemic and deontic stance (‘clear’, ‘possible’ and ‘important’). The
broadsheet sub-corpus findings appear to be quite different. As mentioned earlier ‘clear’ and
‘important’ classes are the most important classes in the broadsheet sub-corpus, followed by
the ‘possible’ class, where the variety of used adjectives is the greatest (12 types of
adjectives). The findings indicate that the broadsheets predominantly focus on epistemic
stance rather than assessing the proposition as ‘good’ or ‘bad’.

Conclusion

To sum up, this paper compared two most frequent evaluative adjective patterns which
appeared in a corpus of six British English online newspapers. The findings have proved that
the distinction of the patterns lies more in the function than the frequency. There is a marked
difference in the use of the pattern ‘v-link ADJ prep’, especially, in terms of expressing
emotion. The tabloids significantly overtake the broadsheets in using this pattern to express
emotion. However, when used, both the sub-corpora have a tendency to portray insecurity.
The tabloid sub-corpus, in addition, makes higher use of adjectives that express the ‘good’
and ‘bad’ scale via the pattern ‘v-link ADJ prep’ as in pattern ‘it v-link ADJ finite/none finite
clause’. Opinion is expressed more or less equally via this pattern.

The pattern ‘it v-link ADJ finite/none finite clause’ occurs almost equally in the corpus as the
pattern ‘v-link ADJ prep’, yet the pattern plays a totally different role. The pattern ‘it v-link
ADJ finite/none finite clause’ is only used to express opinion, it is predominantly used in the
broadsheets where it mainly constructs epistemic and deontic stance, while the tabloid sub-
corpus shows an emphasis on the ‘good’ and ‘bad’ scale of evaluation. There is one more
notable difference between the two sub-corpora: While the tabloids predominantly use the
that/to-inf clause complementation, the broadsheets are more inventive and also employ
interrogative dependent clauses (such as if/whether/wh/how clauses). The adjective clear

®> Groom also analysed the pattern ‘it v-link ADJ to-inf/that’ but he introduces different meaning groups i.e.
ADEQUACY, DESIRABILITY, DIFFICULTY, EXPECTATION, IMPORTANCE, and VALIDITY [12].



stands out the most in this pattern as it is the most frequently used lexical item in this pattern
and it shows some lexicogrammatical regularities such as when negated, only dependent
interrogative clauses follow it, and when used in a positive way, only that clause follows.
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ZAKLADNI EVALUATIVNI ADJEKTIVNI VZORCE V BRITSKEM SERIOZNIM
A BULVARNIM TISKU

Novinovy diskurz byl jiz mnohokrat analyzovan. At uz se jednalo o pfistup kriticky,
stylisticky, kognitivni, diachronicky, sociolingvisticky ¢i pfistup korpusni lingvistiky, tyto
piistupy se nezaméfovaly na analyzu evaluace v textu. Proto se tento ¢lanek pokusi popsat
a porovnat dva lexikogramatické vzorce, které byly poprvé identifikovany a popsany
Hunstonovou a Sinclairem a upraveny Bednarkovou. Na korpusu britskych online bulvarnich
a seriéznich novinovych ¢lankt se ukazalo, ze lexikogramatické vzorce ‘it v-link ADJ
finite/non-finite clause’ a ‘v-link ADJ prep’ jsou nejcastéji pouzivany k vyjadieni evaluace.
Tento ¢lanek porovnava nejen Cetnost vyskytu téchto vzorcii v daném korpusu, ale zamétuje
se také na rozdily uziti, které tyto vzorce vykazuji v jednotlivych pod korpusech.

GRUNDLEGENDE EVALUATIVE ADJEKTIVISCHE FORMELN IN DER BRITISCHEN
SERIOSEN UND BOULEVARD-PRESSE

Die Zeitungssprache ist schon viele Male analysiert worden. Ganz gleich, ob es sich dabei um
einen kritischen, stilistischen, kognitiven, diachronischen, soziolinguistischen oder einen
korpuslinguistischen Ansatz handelt, all diese Ansédtze beschéftigen sich nicht mit der
Evaluation im Text. Daher versucht dieser Beitrag zwei lexikalisch-grammatische Formeln zu
beschreiben, welche zum ersten Mal von Hunston und Sinclair beschrieben und spéter von
Bednarek systematisiert worden sind. An Hand eines Korpus von Artikeln britischer Online-
Boulevard-Zeitungen hat sich gezeigt, dass die lexikalisch-grammatische Formeln ‘it v-link
ADJ finite/non-finite clause’ und ‘v-link ADJ prep’ zum Ausdruck von Evaluationen am
hiufigsten Verwendung finden. Dieser Artikel vergleicht nicht nur die Haufigkeit des
Auftretens solcher Formeln, sondern richtet die Aufmerksamkeit auch auf die Unterschiede
im Gebrauch, welche diese Formeln in einzelnen Unterkorpora aufweisen.

PODSTAWOWE EWALUACYJNE ADJEKTYWNE WZORCE W BRYTYJSKIEJ PRASIE
POWAZNEJ I BRUKOWEJ

Dyskurs dziennikarski byl juz analizowany wielokrotnie. Bez wzgledu na to, czy bylo to
podejscie krytyczne, stylistyczne, kognitywne, diachroniczne, socjolingwistyczne czy
podejscie lingwistyki korpusowej, podejscia te nie skupialy si¢ na analizie ewaluacji
w tekscie. Dlatego tez w niniejszym artykule podjeto probe opisania 1 poréwnania dwoch
wzorcow leksykogramatycznych, ktore po raz pierwszy zostaly zidentyfikowane i opisane
przez Hunston i Sinclaira i zmodyfikowane przez Bednarkova. Na korpusie brytyjskich
brukowych 1 powaznych artykutow gazetowych online okazalo sie, ze wzorce
leksykogramatyczne ‘it v-link ADJ finite/non-finite clause’ i ‘v-link ADJ prep’ sg najczesciej
stosowane do wyrazenia ewaluacji. Artykut nie tylko porownuje czgstotliwo$¢ wystgpowania
tych wzorcow w danym korpusie, ale skupia si¢ takze na r6znicach w zastosowaniu, jakimi
charakteryzuja si¢ te wzorce w poszczegolnych podkorpusach.
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ZKOUSKA WIDAF® Basic A WIDAF® JAKO MERITKO JAZYKOVYCH
KOMPETENCI PRI VSTUPU DO PRAXE
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Abstrakt

Ekonomicka fakulta Technické univerzity v Liberci (EF TUL) je od roku 2016 Vefejnym
testovacim centrem pro mezinarodné uznavané zkousky z némciny Wirtschaft auf Deutsch —
WiDaF Basic® a WiDaF®. Tyto zkousky byly Ministerstvem $kolstvi, mladeZe a t8lovychovy
Ceské republiky zafazeny mezi standardizované zkousky dokladajici jazykovou znalost
zaka/studenta podle Spolecného evropského referenéniho ramce pro jazyky (SERR).
Piispévek ptinasi informace o vysledcich zkousek studenti EF TUL z pilotni testovaci faze
v roce 2016.

Keywords
Pilot research; Classification; Evaluation; University students.

Uvod

Ze statistik vyplyva, ze Spolkova republika Némecko je pro Ceskou republiku partnerem
S nejvyssi obchodni vyménou, to znamend, Ze pro narodni hospodaistvi je partnerem cCislo

vvvvvvvv

Z Némecka stale prevazuje, takze praveé zde sehrava némcina velmi vyznamnou tlohu.

V piihrani¢nich oblastech libereckého regionu toto plati dvojndsobné — mnoho vyrobnich
firem zde ma némeckého partnera a mnoho firem méa némecké vlastniky. Existuje zde tedy
velka poptdvka po absolventech vysokych a stfednich skol, ktefi vedle své odborné
kvalifikace mohou prokézat i velmi dobrou znalost némeckého odborného jazyka.

Dle sdéleni zastupcti obchodnich komor v Libereckém kraji jsou podnikatelé a majitelé téchto
zahrani¢nich firem v regionu K jazykovym znalostem vysokoskolskych absolventd
a k odklonu vyuky némciny k jinym jazyktim (vétSinou anglictin€) velmi kriticti. Vyzyvaji
praveé zastupce podnikatelii, aby u vzdé€lavacich instituci a jejich zfizovatelt vice prosazovali
kvalitni vyuku némeckého jazyka.

1 Cile vyzkumu a cilova skupina

Cilem vyzkumu bylo jednak analyzovat vysledky testi zkousky WiDaF® Basic [1] a WiDaF®
[2], kterou absolvovali studenti TUL za obdobi roku 2016, ale zaroven zjistit zajem
o certifikované zkousky z némeckého jazyka u studentd TUL, ale i zajemct z firem a z fad
vefejnosti.

Cilovou skupinou pro analyzu vysledku byli studenti 2. a 3. rocniku ekonomické fakulty, ktefi
maji béhem studia ziskat odbornou kvalifikaci, v naSem piipad¢ se jedna o odborny némecky
jazyk se specializaci na oblast podnikové ekonomiky, managementu, marketingové strategie,
firemni komunikace, psychologie spotiebniho chovéani a obchodniho jednani, problematiky
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mezinarodniho marketingu a mezinarodniho obchodu, finan¢niho ftizeni podnikatelskych
subjekti, a jiné.

Jednalo se o tedy pilotni fazi, kdy se katedra cizich jazykd na Ekonomické fakult¢ TUL jako
certifikované pracovisté ETS Global (Education Testing Service) [3] rozhodla tyto zkouSky

studentim TUL nabidnout a zjistit roven v jednotlivych jazykovych kompetencich studentti
a tim 1 jejich pfipravenost pro Uspésny vstup do mezinarodniho firemniho prostredi.

2 Zkouska WiDaF® Basic a WiDaF®

Zkouska WiDaF® Basic (Groveii A1-Bl) i WiDaF® (troveii B2-C2) klade diraz na
komunikaci, jazykové prostfedky obchodniho jednani a odbornou slovni zasobu firemniho
prostiedi. Testovaci centrum na katedre cizich jazykti EF TUL nabizi moZnost absolvovat oba
dva typy zkousek.

V praxi lze uplatnit certifikovany vystup pfedevs§im u velkych korporaci — jako napf. Alcatel,
Deutsche Bank, AGFA, Air France, Alcatel, Aventis, BMW Group, DEGUSSA, DURA
Automobile, Europ Assistance, Hewlet Packard, Miele, Lufthansa, Quelle, Robert Bosch

SFR, Siemens, Schlecker SNC, Suzuki, Telecom [2], atd. Jde o nejzadanéjsi jazykovou
zkousku na pracovnim trhu.

Ob¢ zkousky probihaji formou testu s vybérem z nékolika moznosti (multiple choice), jsou
pfipraveny se zdmérem zméfit uroven znalosti z odborného némeckého jazyka v pracovnim
a obchodnim prostfedi. Hodnoceni od 0 do 990 je vyjadieno na bodové stupnici tak, aby byla
moznost pfesné zjistit, na jaké urovni se zkouSeny nachazi. Test tedy zjiStuje Uroveil
pokrocilosti zkouSeného v zavislosti na poctu bodu, které ziskal, takze kazdy zkouSeny obdrzi
certifikat s vyznaenim dosazené Grovneé.

U Zkousky WiDaF® Basic je moznost ziskat certifikat v rozsahu znalosti A1-B1, u zkousky
WiDaF" je rozsah znalosti A2-C2 dle Spole¢ného Evropského referenéniho ramee pro jazyky
(SERR) [4]. Zkouska je rozdélena do tii ¢asti: Gramatika a slovni zasoba: 0 az 330 bodi,
Cteni s porozuménim: 0 az 330 bodti, Poslech s porozuménim: 0 az 330 bodb.

Bodové hodnoceni jednotlivych jazykovych dovednosti u obou typt zkousek nalezneme
Vv tabulkéch 1 a 2.

Tab. 1: Zkouska WiDaF Basic® — bodové hodnoceni jazykovych kompetenci

WiDaF Basic® (10 — 180 bodi) Al A2 Bl
Slovni zasoba / Gramatika (0 — 75 bodi) 0-50 51-70 71-75
Cteni (0 — 25 bodil) 0-11 12 - 20 21 - 25
Poslech ( 0 — 80 bod) 0-64 65— 75 76 — 80
Celkem 0-125 126 — 165 166 — 180
Zdroj: [5]

Tab. 2: Zkouska WiDaF® — bodové hodnoceni jazykovych kompetenci

WiDaF® (30 — 990 bodii) A2 Bl B2 Cl C2
Slovni zasoba / Gramatika 0-82 83-165 | 166 —245 | 246 —-299 | 300 - 330
(0-330 bodu)

Cteni (0-330 bodi) 0-—82 83-165 | 166 —245 | 246299 | 300 — 330
Poslech (0-330 bodi) 0-82 83-165 | 166 —245 | 246 —299 | 300 - 330
Celkem 0—246 247 —495 | 496735 | 736—-897 | 898 —990

Zdroj: [5]
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vyhodu. V rdmci zévére€né zkouSky znémeckého jazyka, ktera je soucasti studijnich
povinnosti na EF TUL, je vysledek zkousky WiDaF® méftitkem pro uznani pisemné ¢asti
zavérecné zkousky z némeckého jazyka po Ctvrtém resp. Sestém semestru bakalafského
studia.

3 Metoda vyzkumu

Diagnostickym nastrojem pro zjisténi tspésnosti byl test koncipovany otazkami typu multiple
choice, nasledné byla provedena analyza vysledki jednotlivych jazykovych dovednosti.

4 Vysledky zkousek

V obdobi od dubna do fijna 2016 se k absolvovani testu ptihlasilo celkem 33 studenttl, z toho
14 studentdi absolvovalo zkousku WiDaF® Basic a 19 studenti zkouiku WiDaF®. Lze
konstatovat, ze u obou typl zkouSek bylo dosazeno pomérné uspokojivych vysledkd.
Umisténi studentt dle stupnice SERR je zobrazeno na grafu na obrazku ¢. 1 (Fig. 1).

A2 — 7 studentt
B1 — 7 studentd
B2 — 5 studentu
C1 - 9 student
C2 — 5 student

mA2(7)
mB1(7)
w B2 (5)
mC1(9)
W C2 (5)

Zdroj: Viasmi (EF TUL)
Fig. 1: Celkové dosazend tiroveri WiDaF" Basic a WiDaF® (podle SERR)

4.1 Vysledky zkousky WiDaF® Basic

Vysledky zkousky byly vyrovnané, 50 % studentti absolvovalo zkousku se zatazenim do
urovné A2 a 50 % student bylo zafazeno do urovné B1, viz graf na obrazku ¢. 2 (Fig. 2).
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0%

mA1(0)
mA2(7)
= B1(7)

Zdroj: Vlast’nl' (EF TUL)
Fig. 2: Uroveii dosazend u zkousky WiDaF® Basic (A1-B1)

Hodnotime-li jednotlivé ¢asti zkouSky, zjiStujeme, Ze v Casti Slovni zdsoba / Gramatika
ziskali studenti v praméru 89 % bodi (66,85 ze 75), v &asti Cteni s porozuménim 98 % bodi
(24,5 z 25) a v casti Poslech s porozumenim 96,68 % bodu (77,35 z 80), viz bodové
hodnoceni v tabulce €. 1.

Z tohoto hodnoceni vyplyva, Ze nejslabsim ¢lankem v celém testu byla pro vétSinu student
cast Slovni zasoba / Gramatika.

Vzhledem k tomu, Ze je u studentl Jazyk II (volba jako druhy cizi jazyk) na EF TUL
vyzadovana znalost jazyka na urovni Bl, bude zapotiebi nabidnout studentim v ramci
moznosti EF TUL dopliiujici kurzy (napt. formou celoZivotniho vzdélavani) na procviovani
slovni zasoby a gramatiky a odstranit deficity, s nimiz studenti z velké ¢asti ptichazeji ze
stiednich skol.

4.2 Vysledky zkousky WiDaF®

Vysledky zkousky byly uspokojivé. VSichni studenti absolvovali zkouSku v rozmezi B2-C2,
tedy v rozsahu znalosti, které jsou vyzadovany u studenti Jazyka I (volba jako prvni cizi
jazyk) na EF TUL.

5 studentl vykonalo zkousku s vysledkem B2, 9 studentti s vysledkem C1 a 5 studentt
s vysledkem C2. Bohuzel i u této zkouSky bylo zjisténo, Ze vétsina chybnych odpovédi byla
v ¢asti Slovni zdsoba / Gramatika, viz graf na obrazku ¢. 2 (Fig. 2).
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0% 0%

m A2 (0)
mB1(0)

B2 (5)
mC1(9)
W C2 (5)

26,32%

Zdroj: Vlast’m' (EF TUL)
Fig. 3: Uroveii dosazend u zkousky WiDaF® (A2-C2)

Na zakladé dosazenych vysledkii mohla byt viem ugastnikim zkouska WiDaF® uznana jako
uspésné vykonana pisemna ¢ast zavérecné zkousky z némciny po 5. semestru studia.

Prestoze dosazené vysledky odpovidaly poZzadavkiim na vystupni znalosti studenti Jazyka I,
je tieba zaméfit se v jejich jazykové piipravé na procvicovani slovni zasoby a gramatiky
a pfipadné 1 této skupiné studentli nabidnout v dalSich ro¢nicich dopliiujici kurzy jazyka —
napf. jako placené kurzy formou celozivotniho vzdelavani.

Zavér

Jak jiZz bylo feteno v kapitole 1 tohoto piispévku, jedna se o pilotni fazi testi WiDaF® na
TUL, takze zkoumany vzorek 33 pilotnich testli nelze chéapat jako zcela validni a opraviujici
ke vSeobecnym zavérim o jazykovych kompetencich studentti TUL a o jejich pfipravenosti
na pozadavky zamé&stnavateld.

Vysledky analyzy usp&$nosti testit WiDaF® viak velmi koresponduji s vysledky testf, které
absolvuji studenti v ramci studia, a s analyzami provedenymi v pfedchozim obdobi. Budou
slouzit jako zéklad pro dalsi opatfeni ke zvySovani kvality vyuky némeckého jazyka na
katedfe cizich jazykd a pro dal$i systematickou jazykovou piipravu studentli na podminky
pracovniho trhu. V roce 2017 budou uvetejnény dal$i terminy konéani zkouSek a analyza
vysledkid bude pribézné pokracovat i v pritbé¢hu nasledujiciho roku.

Na rostouci pozadavek zaméstnavateli na jazykovou vybavenost vysokoskolskych absolventi
pfedevsim v technickych profesich za¢ina reagovat i vedeni technickych fakult TUL. JiZ nyni
je napft. ze strany Fakulty strojni zaznamenan pozadavek na navySeni poctu hodin vyuky
ciziho jazyka v ucebnich planech budoucich inZenyrt. Po letech redukce jazykové vyuky
V ucebnich planech vysokoskolaka (z finan¢nich davodi) se zifejmé zaina situace obracet
k lepsimu.

Poptavka po jazykové vybavenych vysokoskolacich je zfejmé vSudypfitomna. Z tohoto
divodu je predevSim dobrd znalost odborného jazyka jednou z klicovych kompetenci
absolventd, ktefi hodlaji zastat zde v libereckém regionu a uplatnit svoji kvalifikaci
V nadnérodnich spolecnostech.
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WIDAF® Basic AND WIDAF® EXAMINATIONS AS A LANGUAGE COMPETENCIES
CRITERION WHEN ENTERING THE JOB MARKET

Since 2016, the Faculty of Economics, Technical University of Liberec (EF TUL) has been
the Public Testing Center for internationally recognized exams in German, Wirtschaft auf
Deutsch — WiDaF" Basic and WiDaF". These tests have been ranked among the standardized
tests demonstrating pupil / student language level according to the Common European
Framework of Reference for Languages (CEFR) by the Ministry of Education, Youth and
Sports of the Czech Republic. The contribution presents information about the EF TUL
students’ test results in the pilot test phase in 2016.

DIE PROUFUNGEN WIDAF® Basic uND WIDAF® ALS KRITERIUM FUR
SPRACHKOMPETENZEN BEI EINTRITT IN DIE ARBEITSWELT

Die Wirtschaftsfakultdt der Technischen Universitdat Liberec (EF TUL) ist seit dem Jahre
2016 offentliches Testzentrum fiir die international anerkannten Priifungen Wirtschaft auf
Deutsch — WiDaF® Basic und WiDaF®. Diese Priifungen werden vom Schulministerium der
Tschechischen Republik zu den standardisierten Priifungen gezdhlt, welche die
Sprachkompetenz des Schiilers bzw. der Studierenden nach dem Gemeinsamen Europdischen
Referenzrahmen fiir Sprachen (SERR) belegen. Dieser Beitrag liefert Informationen tiber die
Ergebnisse der Priifungen der Studierenden der Wirtschaftsfakultit aus der Pilottestphase im
Jahre 2016.

EGzAaMIN WIDAF® BAsIC | WIDAF® JAKO MIERNIK KOMPETENCII JEZYKOWYCH
W MOMENCIE WCHODZENIA NA RYNEK PRACY

Wydzial Ekonomii Uniwersytetu Technicznego w Libercu (WE TUL) jest od 2016 roku
Publicznym Centrum Egzaminacyjnym wydajacym mig¢dzynarodowe certyfikaty z jezyka
niemieckiego Wirtschaft auf Deutsch — WiDaF" Basic i WiDaF®. Egzaminy te zostaly przez
Ministerstwo O$wiaty, Mtodziezy 1 Wychowania Fizycznego Republiki Czeskiej
zakwalifikowane do grupy zestandaryzowanych egzaminéw potwierdzajacych znajomos$¢
jezyka danego ucznia/studenta zgodnie ze Wspdlnymi Europejskimi Ramami Odniesienia ds.
jezykéw (CEFR). W niniejszym artykule przedstawiono informacje dotyczace wynikow
egzamindéw studentow WE TUL z pilotazowego etapu testowego w 2016.
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Abstrakt

New times require new skills in new areas. This is the reason why the structure and syllabus
are becoming obsolete. Many teams of teachers study new content of teaching materials and
new ways of teaching. These efforts are supported by different organizations, beginning with
the leadership of schools across the state authorities to the bodies of the European Union. In
our study, students’ point of view is examined. The group of respondents consists of both
potential and current students, as well as the former ones. The emphasis is laid on finding
skills which "ordinary people”, according to their opinion, need for their personal and
professional life. The aim of the research was to determine the knowledge and skills that
should be part of the studies according to these people, and on the other hand, to point out
things which they would gladly give up. The survey was conducted among schools at all
levels, although the priority was the college level studies. Our expectations were confirmed in
many ways. However, many of the requirements were inconsistent with the actual state of
education. The knowledge gained in our research could help in creating track objects, their
content and the form of teaching.

Keywords

Professional competence; Undergraduate students; Exploration; Tests of hypothesis; Decision
trees.

Introduction

New time requires new knowledge in new fields. That is the reason why the structure and
syllabi of teaching become obsolete. The problem with improving necessary competences
within teaching at different school levels has been solved by professionals from many
countries (e.g. Russia, Belgium, Spain, USA, Iran, the Netherlands, or Cyprus).

It is very important to adapt to increasing specialization and differentiation of knowledge and
to use proper method of teaching, especially at universities [15]. Therefore, the methodology
of appropriate professional competences has to be explored [5], [11], [22]. Nowadays, the
problem with IT competences is relevant. Several conceptual frameworks for the development
of professional competences based on their own empiric research were presented [1].

Moreover, rethinking the field of foreign languages education is also current [16]. The
criticism of changes in syllabi and concepts of approach to pupils in the field of language
education is present [7]. Through the research among students it was concluded that the
realized changes had not brought expected improvement, particularly concerning
communication abilities. According to the opinion of respondents, schools wrongly primarily
focus on improvement of grammar, whereas the communication competence is neglected.
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The research among Japanese students at American universities showed that the greatest
shortage is in the field of communication and interactive and presentation competences [16].
There is a demand for strengthening the role of experience and practical knowledge during
foreign language studies as well as emphasis on communication abilities [10]. Finding new
approaches, methods and means of creation of foreign language communicative competences
of future university foreign language teachers is important [6]. Except for IT and foreign
language fields, there are also other fields of coveted education, e.g. competence in natural
science [14], [17] or entrepreneurial education [3], [9], [12].

1 Research Objectives

Research was repeatedly performed within student activities at the Faculty of Social and
Economic Studies of Jan Evangelista Purkyné University in Usti nad Labem between the
years 2012 — 2014. The first phase of processing is mentioned in article [28]. By using a
questionnaire survey, this research monitored opinions on the level of information acquired at
school, on demands, and on reality. The research focused on people residing in the Usti
Region of the Czech Republic. The respondents were people over 18 years old who finished
their studies no more than 15 years before their participation in the research. Within
processing this research, respondents were classified from different points of view, namely by
the age, gender, level of education, the field of study and also by their opinions on the quality
of education and acquiring different kinds of competences. Two basic types of classification
were used — a cluster analysis and classification trees. The objective of this classification was
to analyse subjective respondents’ view of competences that school system provided them.
The objective was also to analyse respondents’ view of competences that were, according to
their opinion, important during discharge of their occupation. The focus was particularly put
on the structure of these competences and their level.

2 Data

The questionnaire was answered by 954 respondents older than 15 years. 181 of these
questionnaires were answered in 2012, 284 in 2013, and 489 in 2014. Men represented 47%
of respondents. The average age of respondents was 33.
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Fig. 1: Structure of the respondents in terms Fig. 2: Structure of the respondents in terms
of education attained of number of previous jobs

Their education structure is apparent in Fig. 1. It is obvious that secondary school graduates
predominated in the research. The structure of respondents in terms of the number of previous
employments is apparent in Fig. 2.The education structure is apparent in Fig. 3. It is obvious
that business school graduates predominated in the research. The second most frequent field is
the technical one. It is obvious in Fig. 4 that employees predominated in the research in terms



of current job focus. Half of all addressed employees were represented by administrative
employees. Almost a quarter of respondents were represented by students.
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Fig. 3: Structure of the respondents in Fig.4: Structure of the respondents in terms
terms of study focus of current job focus

It was also found out that 74% of respondents expressed satisfaction with their field of
education, 35% of respondents are studying at university at the moment (either full-time or
part-time apart from being employed), and 38% of respondents plan further education.

3 Methods

The questionnaire mostly consisted of closed questions. That means that respondents could
choose from provided answers. They were often answers assigned to a five-grade scale. Only
a minority of questions was open questions that were to specify the answers from previous
closed questions. According to the character of questions quantities of different types were
formed, nominal categorical quantities, ordinal quantities as well as cardinal continuous ones.

While processing the data, different kinds of statistical hypothesis testing were used. Diverse
groups of respondents were compared from different points of view. In the case of categorical
non-scale quantities the chi-square test for independence was used. In the case of ordinal
variables (at scale questions) the Friedman test was used to assess the level of answers in
different groups. In the case of continuous quantities a pair of tests was used: the F-test of the
equality of two variances and then the Student’s t-test to compare mean values (based on the
result of the F-test, the t-test was determined with comparable variances, in the case of the t-
test with incomparable variances). See the usage description in [18]. All tests have been done
at a 5% level of significance. The null hypothesis was the equality of observed quantities
(variances, population means) of individual sets.

One of the main steps of our processing was the classification of respondents in terms of their
opinions with regard to education quality within the meaning of acquiring knowledge
necessary for being successful at work. For this purpose, two basic classification methods
were used: the cluster analysis and decision trees. The work uses the method of the
questionnaire-based surveys and data processing with the use of relevant survey methods
described, for example, by [8] or [2].

3.1 Cluster Analysis

The cluster analysis is one of the methods of education without a teacher [4], [20]. It deals
with similarity of data subjects. It addresses division of the group of subjects into several
previously non-specified groups (clusters) so that the subjects within individual clusters are as
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most similar as possible and subjects from different clusters are as least similar as possible.
This happens via minimization of the selected purpose function.

The cluster analysis may be performed by many different methods. Individual methods differ
by various methods of determining similarity of subjects (similarity rates) and also by
clustering methods (e.g. hierarchical and non-hierarchical). While selecting the cluster
analysis method it depends on whether the source data or aggregated data is directly available
(e.g. the table of frequencies or similarity matrix). If the source data are available, the
selection method depends on the type of variables (nominal, ordinal, quantitative variables).
In order to process our data, the selection of the hierarchical method was not suitable because
of a relatively large number of subjects. The k-means algorithm is intended for clustering
subjects described by quantitative variables, which was not our case. In order to use this
method, it would be necessary to pre-process the data by binarization, which means by a
transfer of each categorical variable to several binary variables (a variable acquiring only 0
and 1 values). The most suitable method for processing the data was the two-step method.

The principles of the two-step cluster analysis are described for example in [19]. This method
uses the BIRCH (Balanced Iterative Reducing and Clustering using Hierarchies) algorithm
which is described in detail in [26], or [27]. The algorithm creates a so-called CF-tree to
which continuously incoming data are assigned. The advantage of this procedure is that it
goes through the data set only once. The disadvantage is sensitivity to the order of incoming
data points.

3.2 Decision Trees

Decision trees belong to the group of methods of education with a teacher. In this case the
decision-making rules for assigning subjects to classes are created on the basis of the teaching
(training) group.

Various types of decision trees are a widely used group of trees utilized in data models.
Decision trees are structures that recursively sort out observed data according to certain
decision-making criteria. The tree root represents the entire population set. The internal nodes
of the tree represent subsets of the population set. The values of the explained variable can be
read in tree leaves. Two types of decision trees are used, classification trees (each leaf has a
class assigned) and regress trees (each leaf has a constant assigned — estimate of the explained
variable value).

The decision tree is created recursively by splitting the space of predictor values (explaining
variables) on the basis of finding a question (branching condition) that splits the space of
observed data into subsets as well as possible, that means it maximizes the criterion of
splitting quality (so-called splitting criterion).

The splitting process stops if the so-called stopping rule is met. Another step of the algorithm
is tree pruning. It is necessary to determine the “proper” tree size (too small trees do not
sufficiently characterize all relations within data; too big trees include also arbitrary data
properties in the description). Sub-trees of the tree that are created by the construction
algorithm are generated and the quality of sub-trees generalization is compared (how well
they depict data).

The procedure may be that decision trees are initially created based on so-called training data
and then their quality is validated on so-called testing data. Another method is cross validation
when all data are used to create a tree and its sub-trees. Afterwards the data are divided into
several disjunctive parts of a similar size and gradually one data part is removed from the set.
By using the formed data sets the quality of a tree and its sub-trees is validated. Such a sub-



tree which has the lowest estimate of an actual error is selected. If more sub-trees with a
comparable estimate of an actual error exist, the smallest sub-tree is selected.

A huge amount of algorithms was developed in order to create decision trees. The most used
are CART, ID3, C4.5, AID, CHAID, and QUEST. Three types were used in our work. Their
algorithms are implemented in the SPSS statistical system.

The CART algorithm (Classification and Regression trees) [21], [25] can be used in the case
where there is one or more explaining variables available. These variables may be either
continuous or categorical (ordinal and nominal). Furthermore, in our work a variable which
may be also categorical (nominal and ordinal) or continuous was once explained.

The CHAID algorithm (Chi-squared Automatic Interaction Detector) [25] is a modification of
the AID method for a categorical dependent variable. The result is non-binary trees. For
testing, the method uses the chi-square test.

The QUEST algorithm [13] is usable only for the nominal dependent variable. Similarly to the
CART algorithm, only binary trees are created. Unlike the CART method, which performs the
selection of the variable for splitting the node and selection of the splitting point during the
tree creation at the same time, the QUEST method performs these tasks separately. The
QUEST (for Quick, Unbiased, Efficient, Statistical Tree) method eliminates several
disadvantages of algorithms using the exhaustive finding (e.g. CART), such as time
expenditure of processing, decrease in result generality.

4 Results and Discussion

While comparing the data sets from different years, no statistically important difference in
individual sets was found in most cases (the resulting p-values were considerably higher than
5%, they were within a range of 0.26 to 0.74). Then, it was possible to continue in working
with all sets in summary. The only exception was the issue of university currently studied at.
This question had a wide range of answers and the composition in individual years was very
different. For this reason, this question was not included in the main processing.

One of our main research questions was the importance of acquiring competences in IT and
foreign language fields. Therefore the focus of this research is on these subjects in more detail
in several detailed questions. After performing the statistical evaluation the conclusion was
that improving abilities in these two fields would be presumed by the majority of people
(almost 95%) even beyond school education. The tests proved that this opinion was shared by
all groups of respondents. Only the p-value 0.12 pointed out slight difference of unemployed
people. This category of people prefers extracurricular improvement in 98%.

However, there was a contradiction found in requirements for the type of competences in
these fields. The respondents were satisfied with the extent of hours allotment to subjects
related to IT and foreign languages but, contrarily, they were dissatisfied with the amount and
kind of knowledge acquired. This fact was most evident at university education (p-value for
IT was 0.032, for foreign languages it was 0.028). By a closer research it was found that just
these respondents feel insufficient connection of school and practice. Therefore, it is possible
to conclude that these subjects are taught at school rather theoretically and less practically
than the respondents would need in their further employment.

Another part of questions was focused on improving competences that do not directly belong
to specific subjects. An example of these competences is an ability to learn, logic, stress
resistance, reliability, adaptation to conditions, working with people, self-presentation, etc.
Within the entire investigated set, surprisingly logic had the highest statistical difference (p
value 0.017) the improvement of which would be required by 85% of people across education



levels and fields. Another considerable group was the competence of working with people,
reliability, ability to learn and adapt to specific conditions and self-presentation (p value
within 0.028 — 0.039). All these competences were supported by approximately 60% of the
respondents. At some of these competences, statistical tests showed differences within
individual groups of respondents. The ability to adapt is, for example, strongly supported by
people without the secondary school-leaving exam. The ability to work with people is
considerably supported by administrative employees. People of artistic specialization and
executives would like to develop the ability to self-present.

As already stated above, one of our main steps of our processing was the classification of the
respondents in terms of their opinions with regard to education quality within the meaning of
acquiring knowledge necessary for being successful at work.

In the first classification stage, the cluster analysis was carried out in order to divide the
respondents into groups with similar opinions. As a classification variable a triad was chosen,
describing the rate of satisfaction with the school studied at, with the rate of willingness to be
educated in IT and foreign languages even outside school. The two-step method divided the
respondents into five groups with quite a good quality of resulting clustering. This is apparent
in Fig. 5.

Cluster Quality
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Source: Own research
Fig. 5: Cluster quality of model with 3 inputs and 5 clusters

Furthermore, three algorithms were used to create decision trees, namely CRT, CHAID, and
QUEST. The aim of these trees was to find the description of created clusters in terms of the
observed respondents’ opinions. The second objective was to find the description of created
clusters in terms of the respondents’ identification. In both cases the respondent’s affiliation
to individual clusters was chosen as the explained variable. In the first case, the explained
variables were the triad of variables identical to classifying variables of the cluster analysis. In
the second case, the explained variables were identification data of the respondents, namely
gender, age, education degree and field, current employment, and data on current or future
education.

The quality of the second group of decision trees was very high. Risk estimate was within
0.080 to 0.177. This means that the successfulness of classification was within 82.3% to
92.0%. In this case, the tree created by using the QUEST algorithm was of the highest quality.
Unfortunately, the quality of the first group of decision trees was rather low. Risk estimate
was within 0.502 to 0.556. This means that the successfulness of classification was at low
level within 44.4% to 49.8%.

Despite this, it is possible to come to several interesting conclusions about our respondents.
Entrepreneurs, executives, and non-administrative employees are more or less satisfied with
the level of the school they studied at in terms of the acquired knowledge and they are
strongly willing to be educated within IT even outside school education. Students of
secondary general education and bachelors of humanistic and law studies are not satisfied at



all with the level of the school they studied at in terms of the acquired knowledge but they are
not very willing to be educated outside school, not even within IT or foreign languages.
Graduates from lower school education of pedagogical, medical or IT fields are considerably
satisfied with the level of the school they studied at and they are willing to be further educated
within IT and foreign languages. Graduates from secondary professional schools, economy
and IT bachelor studies are strongly willing to be further educated within IT.

In the second classification stage, the cluster analysis was carried out in order to divide the
respondents into groups with similar opinions on different studied subjects. As the classifying
variables, there were twenty variables selected, expressing detailed respondents’ opinions on
teaching these selected subjects (among them for example mother tongue, maths, foreign
languages, PC work, psychology, law basics, financial literacy but also general overview).
The two-step method divided the respondents into two groups. The quality of the resulting
clustering was somehow lower than in the previous case. Yet it is still on the usability
threshold.

Furthermore, three algorithms were used again to create decision trees, namely CRT, CHAID,
and QUEST. The aim of creating these trees was again to find the description of the created
clusters. At first, the aim was to find the description of the created clusters in terms of the
respondents’ identification. The second description was in terms of observed respondents’
opinions. In both cases, the respondents’ affiliation to one of the two resulting clusters was
chosen as the explained variable. In the first case, the explained variables were identification
data of the respondents, namely gender, age, education degree and field, current employment,
and data on current or future education. In the second case, there were chosen twenty
variables identical to classifying variables of the cluster analysis as the explained variables.

The quality of the group of decision trees was balanced and very high. Risk estimate was
within 0.088 to 0.116. This means that the successfulness of classification was within 88.4%
to 91.2%. In this case, the tree created by using the CRT algorithm was of the highest quality.
This tree is shown in Fig. 6. The quality of the second group of decision trees was higher than
in the case of the previous clustering. Risk estimate was within 0.275 to 0.354. This means
that the successfulness of classification was at well-usable level, exactly within 64.6% to
72.6%.

The most distinct results of this classification can be summarized into the following
conclusions. Graduates of lower schools of humanistic, pedagogical, nature-science studies
and schools oriented on IT, who graduated at the turn of the century, have the opinion that
mother tongue and PC work should be taught for the whole duration of education. They
consider the ability to adapt to external conditions to be an important property that should be
supported by the education process. Young respondents of the age up to 24 years who
graduated at general, economic and artistic schools of a secondary or bachelor level belong to
a group that would prefer to be educated in foreign languages for the whole duration of their
studies. On the contrary, they do not consider mother tongue education for the whole duration
of their studies to be beneficial. They do not have any clear opinion on teaching exact subjects
and IT.

In the third, the last stage of processing, selected respondents’ answers to individual questions
regarding their satisfaction were chosen as the classifying variables. The two-step method
created three clusters. The information about the respondents’ affiliation to the cluster in the
processed variables was included. The quality of the resulting clustering was very high.
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Fig. 6: Classification tree created using the algorithm CRT
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In another step of processing, all three types of classification trees were created again. The
affiliation to the cluster was chosen as the explained variable; and the answers to individual
questions regarding the respondent’s opinions as explaining variables. Risk estimate is ranged
from 0.142 to 0.235 for all the created trees. This means that the success rate of classification
of objects ranged from 85.8% to 76.5%. The quality of models was adequate. Furthermore,
the second triad of decision trees was created. The affiliation to a cluster as the explained
variable was chosen again. Unlike in the previous processing, the answers to questions
regarding the type of respondent as the explaining variables were chosen. Risk estimate is
ranged from 0.348 to 0.483 for all the created trees. This means that the success rate of
classification of objects ranged from 65.2% to 51.7%. Therefore, the quality of models was
not very high. But this quality can be considered sufficient.

The result of our classification is the following findings. The most satisfied respondent is over
35 years old, of economic and technical specialization. These respondents mostly miss
education within foreign languages and ICT. People with pedagogical specialization are less
satisfied but they have no specific wishes. On the contrary, the least satisfied ones are the
respondents with secondary economic education working in administration, of the age
between 23 and 35. They mostly miss higher connection of school and practice as well as
higher quality of teachers. Apart from foreign languages and ICT they would prefer more
education in the field of entrepreneurial competences, logic but also psychology and general
overview. They would also prefer education in the form of discussion and assistance with
improving self-presentation ability. The respondents of artistic specialization have no
considerable objections to the quality of the school system. They would prefer more
creativity. It would be even preferred by medical students. Apart from this, they would prefer
better connection to practice and improvements within working with people.

Conclusion

Our research shows that, despite rumours, people are generally more or less satisfied with the
quality of the school system in the Czech Republic. This issue is most critically perceived by
people of secondary economic education who work in administration. The biggest problem of
the Czech school system is seen in the connection of school and practice. This confirms the
views of the authors of the article [23]. The example of the development model of
competencies which graduates need in the labour market is also described in the article [24].
There is also dissatisfaction with the competencies of teachers.

Obviously, there is a demand for more intensive foreign language and ICT education across
all respondent groups. These subjects should be taught for the whole duration of education. In
this field, there is also dissatisfaction with the quality of teachers and teaching methods. In
both fields the respondents would prefer less theory and more practical experience. This
conclusion is in compliance with conclusions of several international studies, such as [7],
[16], [11], or [6]. Unfortunately, our research also implies that not all those who perceive
insufficient competences in these fields also have a need to be further educated outside the
school system itself. This mainly applies to graduates from secondary general education and
humanistic and law bachelor studies.

However, the view of other education orientation is more differentiated according to
respondent groups. Technically oriented respondents perceive insufficient quality of maths
education in the Czech school system. Humanistic- and economic-oriented respondents would
prefer to have more psychology, logic, entrepreneurial education and general overview.
Respondents with medical and artistic specialization would like to get higher support for
creativity. Respondents of the two latter groups would prefer education in the field of working
with people. It is therefore obvious that higher differentiation of subjects at different school



specializations is necessary, preferably in the form of various optional subjects. Younger
respondents, unlike other ones, do not perceive the need to improve their competence to adapt
to external conditions. The question is why. It is possible that young people already (or yet)
do not consider this competence to be so important.

An interesting phenomenon worth pointing out is how the opinion on the given issue differs
between men and women. There appeared to be no statistically considerable differences in
any of the tests. This was also confirmed after the inclusion of the “gender” item in the
classification methods. None of the used methods assesses gender as an important
identification. It is therefore apparent that men and women have similar opinions, which is
satisfying.

Our conclusions are more or less in compliance with investigations from other countries
mentioned at the beginning of this article. It is apparent that the mentioned problems of the
Czech school system are not only the national issue but one of an international character.
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KLASIFIKACE JEDNOTLIVCU PODLE JEJICH NAZORU NA ZISKANI POTREBNYCH
KOMPETENCI V RAMCI JEJICH STUDIA

Moderni doba vytvaii stale vétsi tlak na individudlni vzd¢lavani ¢lovéka a tim klade stale
vetsi diiraz na co nejefektivnéjsi ziskavani védomosti. Pro poskytovatele téchto informaci je
dalezité¢ znat pottebu skladby pozadovanych kompetenci a zplsobli piedavani znalosti.
Tvorbou novych osnov vyucované latky i novymi pfistupy k vyuce se zabyvad mnoho tymui
pedagogl, a to na rtiznych urovnich pocinaje vedenim Skol, pies statni ufady az po organy
Evropské unie. V nasi studii jsme se zabyvali subjektivnim pohledem studentd, a to jak
soucasnych, tak i byvalych. Zam¢tili jsme se pfedevSim na zkoumani schopnosti, které by
b&Zny absolvent §koly potieboval dle svého nézoru pro sviij osobni i profesni Zivot. Slo nam
0 analyzu kompetenci, které¢ by dle oslovenych respondentii mély byt soucasti studia, a které
jim naopak pfipadaji nadbyte¢né. Prizkum byl proveden pro rtizné trovné skol, i kdyz nasi
prioritou byla pfedev§im vysokoskolskd troven studia. Srovnanim s jinymi studiemi jsme
zjistili, Ze situace v Ceské republice neni piili§ odlisna od jinych zemi. Samoziejmé jsme
nalezli i mnoha specifika pro Ceskou republiku. Ziskané poznatky by mohly pomoci pfi
tvorb¢ osnov a formy vyuky na riznych trovnich skolstvi.

KLASSIFIZIERUNG VON PERSONEN NACH IHRER MEINUNG ZUM ERWERB
NOTWENDIGER KOMPETENZEN IM RAHMEN IHRER UNTERSUCHUNGEN

In unserer Studie befassen wir uns mit den subjektiven Ansichten der Studenten, und zwar
sowohl der gegenwértigen als auch der ehemaligen. Wir konzentrieren uns vor allem auf die
Erforschung der Fiahigkeiten, die der gewohnliche Absolvent der Schule — seiner Meinung
nach — fiir sein Privat- sowie Berufsleben bendtigen wiirde. Uns ging es um eine Analyse der
Kompetenzen, welche nach den angesprochenen Befragten einen Teil des Studiums bilden
sollten, sowie welche sie tberfliissig finden. Die Forschung wurde fiir alle Ebenen der
Schulen durchgefiihrt, obwohl unsere Prioritét vor allem das Hochschulstudium war. Durch
den Vergleich mit anderen Studien stellten wir fest, dass die Situation in der Tschechischen
Republik sich von der in anderen Landern nicht viel unterscheidet. Natiirlich fanden wir viele
fiir die Tschechische Republik typische Spezifika. Die erworbenen Erkenntnisse konnten bei
der Gestaltung der Lehrpldne und Lehrformen in verschiedenen Ebenen im Schulwesen
helfen.

KLASYFIKACJA JEDNOSTEK WEDLUG ICH OPINII NA TEMAT POZYSKANIA
NIEZBEDNYCH KOMPETENCJI W RAMACH ICH STUDIOW

W naszych badaniach przyjrzeliSmy si¢ subiektywnym pogladom studentéw, zaréwno
obecnych, jak i bylych, czyli absolwentow. SkupiliSmy sie przede wszystkim na badaniu
umieje¢tnosci, ktore zdaniem wigkszosci studentdw potrzebne sa w Zyciu prywatnym
i zawodowym. StaraliSmy si¢ przeanalizowa¢ kompetencje, ktore zdaniem respondentow
powinny by¢ czg$cig programu studiow, a ktére ich zdaniem sg niepotrzebne. Badanie zostato
przeprowadzone w szkolach rdéznego szczebla, cho¢ naszym priorytetem byt przede
wszystkim szczebel akademicki. Porownujac wyniki innych badan stwierdzili$my, ze sytuacja
w Czechach nie r6zni si¢ zbytnio od innych krajow. Oczywiscie, znalezliSmy tez wiele cech
specyficznych dla Czech. Uzyskane informacje moga pomodc przy tworzeniu nowych
programéw 1 form nauczania na r6znych szczeblach oswiaty.
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Abstrakt

Piispévek otevira Sirsi kontext problematiky naroku transformace v pomahajicich profesich,
vysvétluje fenomén domova a jeho dulezitost v zivoté clovéka v souvislosti se separacnimi
naroky v zivotnich referentech s upozornénim na mozna uskali a pfesahu habitudlni pasti
a implementaci co mozna nejbohatsiho a originalniho zivota.

Keywords

Transformation; Family; Family emotional field; Synchronization; Oscillation; Movement;
Crisis; Original existence.

Uvod

Socialni sluzby a komplexné pedagogicko-psychologickd péce jsou v poslednich desetiletich
narokovany fadou promén. Pocatek 1ze vysledovat po roce 1989, coz je spojeno i se vznikem
nestatnich neziskovych organizaci. Jejich vznik, pfimo expanzivniho charakteru, byl iniciovan
zménou legislativy, moznosti vlivu zahrani¢niho vzoru, odbornou diskusi, ale téZ vladou.

K nejvyraznéjSim proménam se fadi transformacni proces v zafizenich, kde byly doposud
poskytovany tradi¢ni socialni sluzby tstavniho typu.

Pojem transformace [1] je pomérné Siroky, nespecificky, nejednoznaéné definovany.
Transformaci socidlnich sluzeb mizeme dle Koncepce Ministerstva prace a socidlnich véci
CR [2] definovat jako souhrn procesti zmény fizeni, financovani, vzdélavani, mista a formy
poskytovani sluzeb tak, aby vyslednym stavem byla péce v béZnych Zivotnich podminkach.
Jedna se tedy o pfechod od instituciondlni péce ke sluzbam komunitniho typu.

Dle Jonové [3] je transformace Ustavni péce prostiedek, ne cil. Samotnym cilem je umoZznit
kazdému cCloveku zit sviij originalni, jedine¢ny (proto také vyraz jedinec) zivot ve smyslu
existence (ex-sistence = vystupovani v originalit¢ ve spolecnosti a ve svété v konkrétni
vztahovosti k ostatnim lidem, ptirod¢ a vécem).

cey

Velmi vystizné je situace ¢loveka, zijiciho v ustavni péci, vyjadfena Milanem Chabem [4]:

,,...ustav neposkytuje nic jiného, nez poskytuje okolni svet z verejné dostupnych
zdrojii. Rozdil je v tom, Ze to poskytuje ve svété uzavieném, ustavnim, z vlastnich
zdroju “.

Vychova ve smyslu socializace, jako celoZivotni proces, spociva v paradoxu kontradikce. Na
jedné stran€ se odehrava v prostoru napéti, které je dané jasnym ohrani¢enim a urcitou tradici
(rodina jako emocni vzorec ur¢itétho vymezeného prostiedi) a na strané¢ druhé moznost
svobody, napliujici se pravé prekracovanim (exkursi) této hranice do okolniho svéta, ktery je
vSak v nezajisténosti s narokem odpovédnosti.
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Kazda spolecnost, na védomé i nevédomé rovin€, vyznava urcité hodnoty a vzorce jednani.
Pokud by tak nebylo, doslo by zakonité k znemoznéni existence spoleCenstvi a lidstvi viibec.
Na urovni rodinného schematu podobné funguje v ramci emoc¢niho schématu rodiny, kde
probiha proces transgeneracni, coz je mozno vnimat jako ur¢itou formu tradice, do které je
kazdy jedinec vrzen (zrozen, vy-stoupen z prazdkladu) bez moznosti vybéru. Tradice vSak
neni neménnd, v pribéhu transgeneracnich procesu je proméiovana, i kdyz v jisté kontinuité
a navaznosti na predeslé generace. Rodina v tomto pojeti ma své nezastupitelné vyznamné
funkce v zivoté¢ jedince. Jednak uvadi pfi-rozené (zrozené do rodiny) dit¢ do svého emoc¢niho
prostiedi jistoty ve smyslu budouci mozné urcité iniciace. Zde je chranéno pred chaosem
a narokem, ktery vladne v otevienosti svéta mimo rodinné uzemi. Situaci prvni faze
socializace Clovéka je velmi dobré pochopit v kontextu a v souvislosti s prvnim pohybem
existence, filosoficky formulovanym Janem PatoCkou jako pohyb akceptace — Domov
a bezpedi. Uzce souvisi s druhym Zivotnim pohybem Patockovym — nazyvanym Prace a boj,
a také mozno vnimat i narok tretiho pohybu — Pravda, absolutno.

Nasledny text cili do otevieni otdzek sméfujicich k porozuméni naroku, kterému jsou
vystaveni samotni aktéti transformace — minéno ve smyslu celé spole¢nosti. Nejedna se tedy
0 izolovany pohled na samotné uzivatele, nebo jejich rodinné ptislusniky ¢i opatrovniky, nebo
organizace €1 instituce péci poskytujici a procesem transformace prochézejici.

Celou situaci nelze uchopit bez uvédoméni si, ze soucasnd postmoderni spolecnost
Vv zalozenosti védeckotechnického mysSleni s pfesahem do socidlnich véd, zapoli
v kazdodennosti s technizaci zivota, s fenoménem piedobjednatelnosti. V péci o cloveka
vladne povel —,,das Gestell*“ a predstava, ze vSe se da technicky zafidit, naplanovat a nasledné
i kontrolovat — ,,die Machenschaft”. Systém a jeho struktury funguji v kontextu kontroly,
schémata a ndvody ale zpravidla neptinaSeji komfort pro clovéka, majiciho nejen své télo jako
predmétnou ¢ast své existence, ale také mysl — dusi. Clovek, existujici v horizontu byti —
v celku bez marga, je v naroku uskutectiovat svij Zzivot, ,pobyt tu“, je pifedurcen
k pfekonavani piekazek a k zivotu v nezajisténosti.

1 Rodina jako vychozi uzemi socializace ¢lovéka

Dité, ptichazejici na svét, se ocita ve dvojim naroku. Jednak svym zrozenim se stava jedincem
a separuje se od své matky (pfefiznuti pupecni $niliry je jasnym meznikem), ale soucasné je
narokovano vstupem do urcitého, konkrétniho spolecenstvi, nazyvané rodinou. I v ptipadég, ze
ho po narozeni matka opusti, jeho rodinou se stavd konkrétni zdravotni a dale socidlni
zafizeni, kam je détatko umisténo, nez se pro néj najde (v optimalnim piipad€é) nahradni
rodina s ambici pfirozeného prostfedi. Tento ,,dvoji* separacni narok je uskuteciovan
V pfedznamenani dalSich Zivotnich narokd separa¢nich, majici vzdy urcitou podobu krize.
V existencialni rovin€ se jednd o subjektivné ohrozujici situace s velkym dynamickym
nabojem. Dle Pelcové [5] je tento typ Krize spojen s pocitem naléhavosti feSeni,
nejednoznacnosti variant, s jednanim pod tlakem. Sugeruje neodkladnost fesSeni, tedy urcity
koncept zhusténého ¢asu, neopakovatelnost situace, okamzik, ktery neni mozno propast [6].

Domov, v antickém pojeti polis, neznamena jen konkrétni misto bytovani clovéka.
V pivodnim vyznamu ,pelein“ znamenad prodlévani, coz neni chapano mocensky, ani
politicky. K pochopeni je tfeba se navratit k ontologickému vyznamu. Dle Aristotela znamena
polis veliky domov minéno v pifesahu rodiny. Jesté starSi je mySlenka Herakleita z Efesu,
ktery chape domov jako ohnovy stfed svéta, ve kterém je cloveék usebran — ujednocen
(legein), s moznosti prodlévani v tzv. &tvefing’. Domov, takto pojaty, neni tedy mistem

! Moznost prodlévani Gloveka ve smyslu ,,areté* mezi zemi (Gaia), nebem (Uranos) a celkem svéta v samotném
stiedu Ctvetiny.



bydleni konkrétniho clovéka v konkrétnim byté, ale domov je pro clovéka moZnost
prodlévani, domovsténi, pfirozovani se a vztahovani se k urcité skupiné lidi tam, kde je
pocatek, kde je bezpodminecné pfijat a kde je milovan. Dle Hogenové [7] je domov
pramenem toho byt poprvé, a piesto stalym mistem.

V zadném piipad¢ nejde o nahodilou atmosféru seskupenych lidi, cely rodinny systém je
V provazanosti emocni, sily emoc¢niho pole jsou sice neméfitelné a nekonkretizovatelné
metodologicky, ale je mozno je vnimat v reakcich a emocnich projevech ¢leni celého
systému.

Béhem zivota v riznych fazich svého vyvoje Clovék ,,napliuje” ristové ukoly. Mistem
uskutecnovani je Casoprostor ziti. Neznamena to, ze kdyz se neuskutecni anebo jen ¢astecné
uskutecni rastovy kol v ¢ase ur€eném, dochazi k ustrnuti — zastaveni. Komplikace nastane
Vv dal$im rastovém stadiu — fazi, dochazi k ,,sumaci® — nahromadéni a tim je komplikovana
tzv. oscilace, coz je prechod jednoho stadia do druhého.

Jednotlivé rustové faze vSech aktéri emocniho schématu rodiny na sebe navazuji a jsou
Vv uzké propojenosti. Rodi-li se dité na svét, rodici zena se separuje do role matky a muz, ktery
zenu oplodnil, do role otce, at’ je ¢i neni pfitomen. Rodicka i dit€¢ prochéazeji velikym
narokem, nejen somatické a psychické krize, ktery Ize filosoficky pfirovnat k situaci vézné
Vv platonském kominu jeskyné. Dité i budouci matka jsou narokovani odpovédnosti ve smyslu
zivotniho pohybu v komplexnosti — habitualné, spolecné vsak také cely emocni systém rodiny
ve smyslu transgenera¢nim. Dité svym zrozenim rozhybe celou sit’ vztahovosti, samo se stava
jedincem, rodici zena matkou, rodi¢e prarodi¢i a v§e v emo¢nim schématu v ontologickém
kontextu je znovu vytvaieno tak, jak je zminéno v textu piedeslém.

Zmeény, vzdy prichazejici jako konflikt stdvajiciho s naléhavosti nové situace, je moZno
vnimat jako rGstovy narok a jeho naplnénim dochazi k zivotnimu pohybu v pfirozenosti
a udrzuje se 1 optimalni $ife moZnosti.

Oscilaci se rozumi zékladni lidsky konflikt, bipolaritu mezi separaci a individuaci na jedné
stran€ a opétovnym spojenim na strané druhé, coZ je mozné jen formou vztahovosti.

Ne nahodou se v rodinné systemické terapii pouziva termin socialni d€loha a placentace. Na
somatické — organové roviné je déloha prosttedim, kde dochazi k vyvoji plodu, je zde
chranén, vyzivovan — sycen kyslikem i Zivinami, ale také diky stalosti prostedi je zajiStén
zdarny vyvoj az do samotného porodu, coz je za optimalnich podminek okamzik mozné
separace do samostatnosti. Podobné& tak socialni déloha a placenta jsou pro dité¢ zrozené
v konkrétni rodiné uréitym ,.energetickym ontologickym organem®, diky némuz je
uskutecniovan zivotni komplexni pohyb bio-psycho-socialné-spiritudlni. Dobie sycené a tzv.
zasitované emocni pole rodiny poskytuje ptiznivé prosttedi k vychové déti a vytvari
otevienost ke stabilit¢ a autentiCnosti. Dité, které vyrlstd v nedostatecné stabilité, nebo
naopak v prostiedi velice vymezujicim, bez prozitku pfijeti, lasky, akceptace, ma cestu
k vytvoreni vlastni stability a tim naplnéni sily k realizaci separacnich narokl zatarasenou
vyvojovymi nenaplnénostmi.

Ve fenomenologicky pojatém zivotnim pohybu jako naroku Ziti ve smyslu od zrozeni
k horizontu ziti 1ze hovofit o prvnim referentu Jana Pato¢ky, nazvanym Rodina a zakotveni.
Domov je pro ¢lovéka prvnim referentem, referentem matky a otce, pevnosti, divérou,
jistotou. Prave toto obdobi je pro ¢lovéka velmi dilezité, tvoii urcitou ,,za-lozenost*, moznost
existence a pravé vzpominky na toto Zivotni obdobi zaklddaji moznost k transgeneraénim
pfenosim (temporalni provazanost minulosti, souCasnosti a budoucnosti). Dle Martina
Heideggera jsou to ozvény, pfichazejici sice z budoucnosti, ale zalozené v minulosti vSemi



aktéry rodinného schématu. V prolnutosti vSech tii cast je zaloZena tzv. temporalita kazdého
¢lovéka.

Clovék, ktery je ve svém Ziti narokovan situaci, kterd mu zapii¢ifiuje dlouhodobé nebo stalé
omezeni moznosti v zivotnim pohybu v rovin¢ habitudlni (celkové), at jiz v roviné
strukturdlniho ¢i nestrukturalniho télesného schématu, je vystaven separacnim procestiim ve
stejné mite, odvisle od prostiedi, ve kterém probiha jeho existence.

Pteneseno do roviny ustavniho prostfedi, i zde je modifikace domova s narokem pfijeti,
akceptace, lasky a porozuméni. Aktéry rodinného schématu jsou nejen rodice, které vida jen
obcas (anebo viibec ne), ale, a to predevsim, blizké osoby ve vztahovosti, které ustavni péci
napliuji v kazdodennosti. Domov, takto modifikovany, je v napln€nosti ¢i nenaplnénosti
naroku prvniho Patotkova referentu, emoéni prozitky ve smyslu po&atki?, majici charakter
zaloZenosti Cloveéka. A pravé pocatky, spojené s domovem, jsou urcujici v emocnim
prozivani, a jsou i zdrojem Cerpani energie ke zvladani separaCnich krizi s narokem
individualizace.

Nérok druhého Zivotniho referentu Jana Patocky [8] Prace a boj je spatfovan V naplnénosti
ptekonat zemskou pfitazlivost pii otfesech, které v krizi ptichdzeji. Prozivani krize a jeji
prekonani je zaroven nabidkou jinakosti a moznosti ristu. Dochazi vsak k otfeseni, vytfeseni
7 jistot, coz je mnohdy provéazeno i zoufalstvim. Ukolem rodiny (v piipadé tistavni péée jsou
vSichni ucastni na pe¢ovani o daného ¢loveka) je naplnit prvni Zivotni referent a tim pripravit
a otevfit ditéti moznost naplnit druhy Zivotni referent.

Tento proces je vSak pozvolny, navazujici a hlavné kooperujici se vSemi ¢leny emoc¢niho
systému tak, jak bylo popsano vyse. Dité, zrozené do rodiny, se postupné adaptuje formou
exkursi“ na venkovni cizi, nezajiitény a narokovy svét (mateiska $kola, ZS, studia a pobyt
mimo domov), vraci se do rodiny k obnové sil a k nacerpani pocitu bezpe¢i s tim, ze
v konkrétni Cas, 1 pfes vyraznou krizi se svym blizkym okolim, opousti prostor primarni
rodiny a je oteviena moznost k zalozeni nového, vlastniho mista domovsténi.

K této findlni separaéni situaci nedospiva pouze jedinec, ale cely emocni systém, ktery
se prostfednictvim oscilaci na spole¢ny svét nalad’uje. V pifipadé komplikaci u jednoho ¢lena
rodinného schématu se celé piendsi v ontologické roviné emocniho pole ke vSem ostatnim
Vv transgeneraci. Tim je naplnéna zakladni filosofickd podstata transgeneracni — ,,vina se
vine*.

2 Socializace v prostiedi tistavni péce

VysSe ptredstaveny fenomén domova se svym nezastupitelnym vyznamem pro socializaci
Cloveéka je narokovan i v prostfedi Ustavnim. Jestlize rodina a domov piedstavuji vychozi
uzemi pro socializaci ¢lovéka, pak by si moderni spole¢nost méla klast (a také klade) otazky,
jak tuto socializaci a pfekonani krizi s ni spojenych muze ¢lovek zvladat, je-li umistén do
ustavni péce.

Prvni z dvojiho naroku dité¢ fyziologicky pifekond jiz pfi porodu, vétSinou za pomoci
porodnika. Druha ¢ast tohoto naroku vSak zistava zpravidla v rukou profesionalti, ktefi na
zacatku Zivota o dité¢ pecuji a zajiStuji ustavni péci, ¢imZ nahrazuji rodinu. Z filosoficko-
pedagogického hlediska se jednd o proces rozeni duSe Clovéka do pravé lidské podoby
S moznosti maximalni rozvinuti §ife svého origindlniho Zivotniho pohybu. Nutno poznamenat,
ze po celou dobu své existence. Hartl [9] pfiklada rodin€ vyznam odpovédnosti a vzdjemné

2 pocatek — emoce s originalitou prozitku, jako podstatna minulost, navracejici se opakované, vzdy poprvé
a naposledy soucasné.



pomoci. S prihlédnutim k tomuto tvrzeni a vyse uvedenému textu je nutné konstatovat, ze
u déti v astavni péci nemize nikdo jiny nez personal ustavu byt ditéti oporou pii prekonani
separacniho naroku ve vsech fazich jeho vyvoje. Jsou to pravé profesiondlové, kteti piimo
ovliviiuji to, jestli ¢lovéku umozni bezproblémovy vstup do druhého Patockova Zivotniho
pohybu — Prace a boje. Zaroven je zde velmi vyrazna otazka zvladani krizi, se kterymi je
socializace vzdy a neodmyslitelné spjata. Cimrmanova [10] hovofi o krizi jako o kiiZzovatce,
na niz je chodec v mezni zivotni situaci nucen zménit dosavadni smér, nalézt novou cestu
a pfijmout ztraty, které tim vznikaji. Bolest ze ztrat a rozhodovani je tiSena nad¢ji, ze zvolena
cesta bude schiidnd, snad i lep$i. Pinc [11] k tomu jesté¢ dodéava, ze lidé maji obecné nizkou
miru pfijeti slozitosti zivota a dale dodava, Ze pravé socidlni opora mize byt ve vyrovnavani
se s krizi pro ¢lovéka ptinosna.

V souladu s Matouskem [12] je mozno hovofit také o tom, Ze jednim z cila Gstavni péce je
poskytnuti ndhrady chybéjiciho domova. Slovo domov je ostatné obsazeno také v souc¢asném
pojeti zdkona o socidlnich sluzbéch, z jehoz dikce vyplyva, Ze byvalé ,Gstavy* se nazyvaji
,2domovy“. Mé¢ly by tak predstavovat Herakleitiv ,,ohnovy stifed zemé“. S moznosti
prodlévani, usebirani (od slova ,legein®), v atmosféfe duvéry a bezpeCi. Jedin¢ domov
V tomto pojeti s sebou nese ono magické ,,pocatkovani®, které je tolik potiebné pro lidské
byti, budoucnost i minulost.

Ustavni pééi je viak vytykano, Ze neni v otazce socializace lidi ptili§ usp&sna. Matousek [12]
dokonce v souvislosti s ustavni pé¢i hovoii o vysokém riziku socialniho vylouceni osob,
kterym je tato péce poskytovana. Ponechame-li stranou ony tolikrat zminované
a metodologicky popsané problémy, které za timto nelichotivym faktem mohou stat a které
jsou v pozadi fenoménu transformace pobytovych sluzeb socialni péce, je tieba se zamyslet
nad zékladni transgeneracni filozofickou podstatou: ,,vina se vine“. Jestlize bylo vySe
konstatovano, Zze personal v pobytovych socialnich a dalSich sluzbach vystupuje v Zivoté
¢lovéka jako rodina a netspéch jednoho c¢lena tohoto schématu se pfenasi na vSechny ¢leny
spolecenstvi, nemize byt persondl nasledné¢ ovlivnén takovym neuspéchem napiiklad
V podobé¢ rozvoje syndromu vyhoteni, nez4jmu, neodbornosti?

3 Vyznam ztiZené oscilace a ,,domovsténi® v transformac¢nim procesu

Jakkoliv je transformace pobytovych sluzeb v Ceské republice zadouci, prospésna a p¥inosna
pro uzivatele téchto sluzeb i1 celou spole¢nost, je tieba pfi jeji realizaci neopomijet také
problematiku nahromadéni nezvladnutych nebo nedostate¢né zvladnutych separa¢nich tukolt
cloveka. Jak jiz bylo v tomto textu uvedeno, sumace muze piedstavovat vyznamnou prekazku
pro uspésnost celého procesu, byt’ takova piekazka vitbec nemusi byt na prvni pohled patrna.
Prave lidé, ktefi dnes opoustéji brany pobytovych sluzeb, Casto v détstvi zazili péci
V univerzalistickém stylu, kterd jim jednotlivé separani tkoly neumoZiiovala optimalné
zvladnout. Ac¢koliv minimalné v poslednim desetileti doslo v tomto ohledu k vyznamnému
posunu, nasledky je mozné pozorovat jesté dnes — z praxe autor tohoto ¢lanku je mozné
jmenovat naptiklad nepfijeti moznosti ristu uZivatele a propuknuti vyznamnych obav, které
vedou az k rizn€ zavaznym poruchdm pfizplsobeni.

Vedle toho je nutné pozastavit se nad tim, co vlastné¢ pro jedince znamend opustit svij
,»domov* a zalozit novy. Herakleitiv ohnovy stfed svéta neni jen pokoj, dim nebo znamé
vybaveni loznice. Je to mnohem vic. Je to také (ale nejen) moznost vztahovat se k nékomu,
kdo je vkazdodennosti. Také proto je piest¢hovani dle De Meusovy stupnice dvacatou
nejnarocnéjsi zivotni udalost v zivoté cloveka [13].

To vSe klade na tviirce transformacnich plant jednotlivych domovl i na persondl téchto
zatizeni vysoké naroky. Dobry transformacni proces totiz mysli vedle technikalii 1 na dusi



lidi, ktefi jsou do né&j zapojeni. V plném souladu s Pincem [11] si je tfeba uvédomovat, Ze
krize neodmyslitelné patii k zivotu ¢lovéka a v kazdé krizi mizeme vidét také prilezitost
k ,,lepsimu” zivotu. Nesmime vSak zapominat na Patockovy myslenky zalozené na zivotnim
pohybu.

Zavér

Transformace pobytovych socidlnich sluzeb je Siroce narokujicim a slozitym procesem.
Z pohledu wuzivatele sluzeb ma ve své podstaté mnoho spoleéného s ukoncovanim
poskytovani psycho-socialné-pedagogické péce v riznych typech zatizeni, které mladi lidé
opoustéji po dosazeni plnoletosti nebo z rozhodnuti spolecensky uznané autority. Ve vSech
téchto ptipadech jsou jasné patrné a zdokumentované piiklady dobré praxe, ale také
neuspesné pokusy o zaclenéni ¢lovéka do narokovosti okolniho (bézného) svéta. Podobné lze
vysledovat i na Grovni rodinnych schémat, i zde je ndro¢nost dana samotnou potiebou jedince
k separaci do moznosti samostatnosti, volnosti, ale také nezajiSténosti s narokem
na jedince transforma¢nim procesem prochazejicim, a ve stejné mite i na poskytovatele sluzeb
jako ,,rodice*, vypravujicich potomka do ,,svéta®.

Text si nebere za cil zpochybiiovat transformaéni procesy, které jsou v Ceské republice
uplatiiovény, pravé naopak. Autory byl vytvofen za ucelem vhledu v roviné filosoficko-
socialni, s moznosti do celé problematiky vnést maximalné mozny celek, a tim zefektivnit
procesy a umoznit vy$§imu poctu uZivateli Zzit pfirozené, stejné tak, jako jejich vrstevnici
v bézném ziti. Optikou filozofickou se autoii snazi klast otazky, které by tviircim
transformacnich plani 1 pracovnikim pomdhajicich profesi oteviely prostor k zamysleni
a k snaz§imu porozuméni i individualnim piipadim v komplikovanosti. Z tohoto divodu si
text necini narok na poskytnuti ndvodu a uz vibec ne ,instantniho feSeni“, nebot’ vzdy je
tteba pristupovat k clovéku individuadlné a vSe rozvrhovat tzv. ,na miru“, ve smyslu
pfirozenosti jeho krajiny lidstvi. Osobni historie kazdého ¢loveka, stejné jako faze jeho
zivotniho pohybu a zkuSenost se zvladanim krize jsou jeho nedilnou soucasti této ptirozenosti,
ktery se ve vSech etapach transformace musi nutné projevit.

Personal socidlniho zafizeni je nezpochybnitelné v pozici rodiny, ke které se takovy Elovék
vztahuje a i nadale vztahovat bude. Uspéchy i netspéchy pak dopadaji také na tento persondl,
ve filosofickém pojeti 1ze opét vnimat narok ,,vinuti viny*“. VySe zminéné je ddno jako
vyznamny manazersky ptedpoklad pro fizeni celého procesu, nebot vysoka mira netuspéchu
uzivatelll pfi pfechodu do ,,bézného — otevien¢ho a volného* Zivota mlze mit vyznamny
dopad na podporu a zapojeni jinak dobie motivovaného persondalu. Toto vSe se podili a mize
zpétné vést k dalSimu snizovani uspéSnosti a ma vliv na celkové zhorSeni samotného
transformac¢niho procesu a i ndhledu na néj z fad odborné i laické vetejnosti.

Z ,zacarovan¢ho* kruhu vede jedind a nesnadnd cesta. Pfijeti odpovédnosti ze strany
persondlu, vytvoreni bezpe¢ného prostredi, které umozni piekonani separacnich krizi klienta
ajeho nasledna angazovanost, pomoc a podpora pii opousSténi zafizeni. Poté, s jasné
stanovenym predpokladem naplnéni dalSich transformacnich principti, je vysoka
pravdépodobnost uspésného prechodu uzivatele z Gstavniho do ,,bézného* Zivota.
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THE PROCESS OF TRANSFORMATION AND THE ISSUE OF “BEING AT HOME” IN
HELPING PROFESSIONS

The contribution opens up the wider context of the issue of the claim of transformation in
helping professions, explains the phenomenon of home and its importance in the life of a man
in connection with separation claims in the living referent with notification of the possible
pitfalls and habitual traps and the implementation of life as rich and original as possible.

TRANSFORTMATIONSPROZESS UND PROBLEMATIK DES DAHEIMSEINS IN
HELFENDEN BERUFEN

Die Beitrag eroffnet einen breiteren Kontext im Hinblick auf die Problematik des Anspruchs
auf Transformation in einem helfenden Beruf. Er erkléart das Phanomen des Heimischwerdens
und dessen Wichtigkeit im Leben eines Menschen in Ankniipfung an separate Anspriiche in
Lebensreferenten, wobei er auf mogliche klippen im gewohnten iibergriff aufmerksam macht.

PROCES TRANSFORMACII | PROBLEMATYKA ,,ZADOMOWIENIA” W ZAWODACH
SPOLECZNYCH

W artykule przedstawiono szerszy kontekst problematyki prawa do transformacji w zawodach
spotecznych. Wyjasniono tez zjawisko domu 1 jego znaczenie w zyciu czlowieka
W powigzaniu z prawem do usamodzielnienia si¢ w ramach motywow ludzkiej egzystenciji,
przy jednoczesnym uwzglednieniu mozliwych trudno$ci pojawiajacych si¢ w zwyczajowych
dzialaniach czlowieka podejmowanych w jego Zyciu i dazeniu do mozliwie najglebszego
I oryginalnego zycia.
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Abstract

Ptispévek je veénovan receptivni dovednosti ¢teni s porozuménim. Po teoretickém uvodu
vném autor predstavuje pilotni studii, kterd byla realizovana u vybranych ceskych
vysokoskolskych studentii nefilologicky zaméfenych studijnich obort. Cilem studie bylo
zjistit, jakym zptisobem respondenti pracuji s odborn¢ zaméfenym textem, jakych strategii

Vv o w

vyuzivaji a zda jsou schopni takovyto text Gspésné dekddovat.

Na zékladé ziskanych dat vznikl navrh klicovych kompetenci dle ERRJ reformulovanych
s ohledem na ¢teni s porozuménim odborné zaméfeného textu.

Keywords

Reading competence; Top-down process; Bottom-up process; Reading strategies; Pilot
research; Descriptors.

Uvod

Dovednost ¢teni patii k jedné z kli¢ovych dovednosti kazdého uZivatele jazyka. Jeji vyznam
je tim vice umocnén u téch uzivateld, ktefi se pohybuji v odborn€ orientovaném pracovnim
prostfedi nebo se na svou odbornou profesni drahu teprve pfipravuji. Pravé oni jsou/budou
nuceni pracovat s cizojazy¢nymi odbornymi texty a tyto obsahové spravné deSifrovat, aby
byli budto schopni aplikovat nové ziskané poznatky do své odborné prace, nebo
0 problematice fundované diskutovat na odborné urovni s kolegy. Na tomto misté¢ souhlasime
se Schroderem [1], ktery je toho nézoru, Ze rozvoj dovednosti ¢teni a prace s textem
budouci odborné profesni zaméteni. Praveé této dovednosti byl vénovan niZe prezentovany
vyzkum, ktery byl realizovan u Ceskych studujicich nefilologicky zaméfenych studijnich
obori na Metropolitni univerzit¢ v Praze (MUP) a paralelné¢ u studujicich technicky
zamétenych studijnich oborti na Technické univerzité¢ v KoSicich. Tento pfispévek vSak
popisuje pouze vysledky ziskané od studenti MUP.

Podobnym vyzkumim se v minulosti u nas vénoval napfiklad Ottokar Vesely [2], ze
zahrani¢nich autorti pak kupt. Uta Weis [3] nebo Hyun-Sook Jung [4].
1 Proces percepce a dekédovani psaného textu

K percepci a dekddovani psaného textu dochazi v ramci jedné ze ¢tyf feCovych dovednosti, a
to pfi dovednosti Cteni (s porozuménim). Podle Pedagogického slovniku [5] predstavuje ¢teni
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. druh 7Fecové Ccinnosti spocivajici ve vizualni recepci znakii (slov, vet,
nejazykovych symbolii), jez jsou podnétem pro myslenkovou cinnost (porozumeéni
vyznamu znakii). Proces cteni zahrnuje nékolik fazi, jejichz vysledkem ma byt
idealné porozuméni ctenému textu (angl. reading comprehension) a vnitini
zpracovani prislusné informace .

Cteni tak pfedstavuje komplexni ¢innost, ktera variuje v zavislosti na charakteru textu, na
pfedem stanovenych cilech, na stylu prace s textem a mnoha dalSich proménnych.

., Pochopeni slova, slovnich spojeni, ¢i celého textu v cizim jazyce prindsi s sebou
celou Fadu potizi, které nenastavaji pri cteni v rodném jazyce* [6].

V ramci procesu Cteni se totiz jedna nejen o jazykové, ale i o kognitivni zpracovani psaného
textu, které probiha dvéma zpisoby:

1. Na jedné stran¢ dekodujeme v textu kddovanou informaci prostiednictvim naSich diive
nabytych znalosti a v§eobecnych zkuSenosti a na zakladé nasich predchozich zkuSenosti
¢tenafskych. Pfitom aktivujeme takové procesy, které vychazeji z psaného textu, jde tedy
o procesy, které jsou zalozeny na jiz existujicich datech (informacich jazykového
lexikalné-gramatického charakteru, bazirujici na probabilni struktufe vét) a které
Z psycholingvistického hlediska probihaji tzv. bottom-up (zdola nahoru). Jinymi slovy se
tedy jednd o predikci jazykovou.

2. Na stran¢ druhé jsme pak schopni pomoci naSich pfedchozich znalosti interpretovat
Vv textu kodovany obsah. V tomto ptipadé aktivujeme ty procesy, které vychazeji z naseho
chépani, jsou tedy fizeny nasimi o¢ekavanimi a probihaji oproti prvné uvedenym tzv. top-
down, tedy shora smérem dolti. V tomto piipadé jde o predikci obsahovou.

U obou uvedenych procesii vSak hraje velmi vyznamnou roli kontext. Proces ¢teni prochazi
riznymi Urovnémi zpracovani jazykové i kognitivni informace. Tyto urovné v sobé zahrnuji
mj. rovinu grafickych znakt (grafémii), rovinu slov, jejich morfologie a syntaxe, jakoz 1 jejich
sémantiky. Takové procesy pak kladou zvySené naroky na nas§ kognitivni systém, které jsou
pii védomé kontrole vysoké, pii zautomatizovanych procesech naopak nizké. Vysledkem
tohoto procesu zpracovani pak je pochopeni kddovaného sdéleni.

Cteni pfitom nelze chapat jako pouhy pasivni pfijem obsahu sdéleni, nybrz i jako aktivni
vypotfadani se Ctenafe s textem, které vede k rekonstrukci vyznamu koédovaného ve sdéleni.
Vysledek této rekonstrukce se vSak muze zasadné liSit od ptivodné zamyslené interpretace
autora nebo od interpretace ostatnich ¢tenaii. To je patrné napiiklad pii Cetbé uméleckych
nebo filozofickych textl, vice ¢i méné jednoznacnd interpretace je napiiklad u textu na
jizdence vlaku nebo na jizdnim fadu, relativn€ jednoznacnd je i u odbornych texti. Mira
téchto odchylek v dekddovani je tedy zavisla na charakteru textu.

Ve znacné zjednoduSeném podéani se psany text sklada z prvkl, které jsou hierarchicky
usporadany. Pismena vytvareji slova, slova vytvareji véty, véty nadvétné celky, tyto celky pak
celkovy text.

Procesy, s jejichz pomoci je psany text Ctenafem zpracovavan, témito rovinami prochazeji

a vzdjemné je mezi sebou propojuji.

Pti analyze ¢teného textu ptfitom rozliSujeme mj. ndsledujici urovne:

e Grafo-fonematické dekodovani grafickych znakii: Pfi rutinnim ¢teni ¢tenaf vnima text
rychlymi pohyby o¢i (tzv. sakadami), po nichz nasledujici fixace urcitych bodi po dobu
trvani milisekund. Pfitom standardné nejsou fixovana celd slova, nybrz jen jejich ¢asti
(zpravidla jejich prvni slabiky), a zdaleka pfitom nejsou fixovany ¢asti kazdého slova.



Lidsky mozek totiz dokaze i na zakladé fixace fragmentu lexému rozpoznat zbytek
daného slova. V tomto piipadé se jednd o jakousi schopnost asimilativniho dopliiovani
slov, pfi némz ¢tenat uplatiiuje své vlastni znalosti jazyka a probability vyskytu jemu
znamych syntaktickych struktur jazyka. Pfi ¢teni jsme schopni vnimat asi 3 az 4 grafémy
nalevo od fixa¢niho bodu asi kolem 10 pismen napravo od tohoto bodu. Nasledné se
presouvame od jednoho fixaéniho bodu k dalsimu. Cim obtizngjsi je text, tim vys§i je
frekvence a délka sakad i fixac¢nich bodi. U cizojazy¢nych textli nebo u nezkuSenych
¢tenait dochdzi z divodu absentujiciho zautomatizovani neziidka k fixaci celych slov.
Naopak o co zkusen¢jsi Ctenaf je, o to kratsi je u ného doba fixaci, sporadicky nebo vibec
u n¢ho nedochazi k regresivnim pohybtim o¢i a o to vétsi rozsah zabira jeho c¢teci pole,
které vnima v ramci jedné fixace. Inhibi¢nim faktorem v procesu tichého c¢teni je naopak
aktivace zvukové podoby slov, a to v podob¢ tzv. vnitini feci (srov. [7]), ktera zpomaluje
Ctenafovy kognitivni procesy. K této aktivaci dochazi opét nejcastéji u nezkusenych
¢tenafd nebo u Ctendi s nedostatecnou jazykovou kompetenci. U zkuSenych ctenarti se
tato skryta artikulace bud'to nevyskytuje viibec, nebo jen velmi ziidka.

e Dekodovani slov na lexikalni roviné: Kazdy recipovany tvar slova je konfrontovan s jiz
V nasem mentalnim lexikonu uloZenymi zdznamy, lemmaty. Tento proces probiha tak, ze
je lexém, ktery ma byt dekddovan, porovnavan s jednotlivymi zapisy po jednotlivych
hlaskach. Ty lexémy, které se formaln¢ ani morfologicky nekryji, jsou z repertoaru
moznych kandidati vyfazeny a tato selekce probiha tak dlouho, dokud neziistane
vyfiltrovan jediny vhodny kandidat. Tomu, je-li to mozné, je pak v zavislosti na tvaru
pfifazen patficny vyznam, jedna se o tzv. teorii kohort, srov. [8]. Cely proces probiha
s neuvétitelnou rychlosti, kterou si nejsme jako Ctenéii vilbec schopni uvédomit. Pfitom
jsou zde brany v uvahu také dal$i vyznamy, které vyplynuly z jiz piecteného, jakoz i uzsi
¢i SirSi kontext, stejné tak jako gramaticka struktura véty. Pfedpokladem pro Uspé$né
dekddovani vyznamt slov je rovnéz tzv. koherence, tedy vnitini, sémanticky vztah mezi
jednotkami textu.

e Sémanticka rovina komplexniho zpracovani vyznamu: Informace, kter¢ byly
dekodovany v jednotlivych usecich textu, jsou v této fazi integrovany do vlastniho védomi
¢tenafe. Dulezitou roli zde hraji ptedchozi znalosti a védomosti recipienta, které se
demonstruji ve formé kognitivnich schémat. Jednd se napiiklad o bliz§i védomosti
a znalosti daného tématu nebo celkové znalosti a védomosti ctenafe. Uvedenych
kognitivnich schémat ¢tenat vyuziva k tomu, aby byl schopen dekddovat v textu mnohdy

implicitn€ uvedené informace (jde o tzv. inference).
Procesy ¢teni probihaji témito trovnémi interaktivné ve vzestupném a sestupném sméru.

Pti ¢teni hraji roli rovnéz dlouhodoba a kratkodoba (operativni) pamét’, které se vzajemné
doplnuji. Dlouhodoba pamét’ poskytuje v podobé jazykovych znalosti, pfedchozich znalosti
prace s textem a celkovych znalosti chapani svéta takové kognitivni prostfedky, s jejichz
pomoci je mozné text dekodovat a zaroven s tim mu piifadit 1 vyznam. Vlastni zpracovani
textu se vSak odehrava v paméti operativni. Ta je ve svém rozsahu zna¢né omezena, nebot’ je
schopna zpracovat u primérného jedince 7£2, tzv. Millerovo ¢islo — srov. [8], kognitivnich
jednotek, engl. tzv. chunks (smysluplné jednotky). Tyto chunky mohou byt jednotky
jazykové, mohou jimi byt ale i celé subprocesy zpracovani. Cim rozsahlej§i a komplexné&jsi
jsou tyto chunky, které pracovni pamét’ vnima jako jeden celek, tim rychleji a efektivnéji
muZe probihat zpracovani celého textu.

Zuvedeného tedy vyplyva, Ze vyhodou jsou pii procesu Cteni zautomatizované procesy
dekodovani textu. Operativni pamét’ pak tyto procesy vnima de facto jeden jediny chunk,
¢imz nevycerpava svou celkovou kapacitu. Rozpoznava-li tedy trénovany ¢tenat rovnou celé



slovni tvary, aniz by musel dekodovat jednotlivé hlasky, a je-li zaroven schopen pfifadit
rozpoznanému tvaru odpovidajici vyznam, pak nejenze dokaze Cist vyrazné rychleji nez
Ctenaf netrénovany, nybrz dokaze pii pfiméfené rychlosti Cteni vyznamné ulevit i své
operativni paméti, ktera se tak bude moci vice soustfedit na zpracovani obsahovych tloh na
vysSich textovych trovnich. Pfitom nejde o to, ze by trénovany Ctenai snad vzdy musel Cist
rychleji nez netrénovany, jde o to, Ze Cte detailnéji a s vyssi vytéznosti. Operativni pamét’
netrénovaného Ctendfe je naopak natolik vytizena procesem dekddovani a analyzou
jednotlivych slov, ze ji jiz nezbyva kapacita pro analyzu textu ve vysSich rovinéch,
zjednodusSen¢ feceno, Ctenaf zlstava uvéznény v roviné lexikalni a velmi obtizné chape smysl
celého textu.

Pro efektivnéjsi dekodovani textu je proto vhodné osvojeni si jednotlivych strategii prace
S textem a tyto kvalitn¢ automatizovat. S ohledem na rozsah stanoveny pro tento clanek se zde
nebudeme zabyvat jednotlivymi typy Cteni (orientacni, selektivni, kurzorické a upiné, blize
k této problematice Lutjeharmsova [9] nebo tzv. skimming, scanning, reading for gist — Wolff
[10], nybrz ptejdeme rovnou k ¢tenaiskym strategiim, které byly pfedmétem naseho pilotniho
vyzkumu.

2 Strategie pouZivané pri ¢teni

Ctenafské strategie jsou takové postupy, které étenafi poméhaji k tomu, aby 1épe porozumél
¢tenému textu. Jedna se o jeho zamérné a cilené pokusy kontrolovat své schopnosti dekddovat
text a porozumét jeho obsahu. Tyto strategie tak souvisi se zdmérnym kontrolovanim
vlastniho porozuméni. Ctenatské strategie tenat zamérmé pouziva zejména tehdy, setka-li se

wewvr

Jak vyplyva z vysledki stanovenych v ramci kognitivné-psychologickych vyzkumi, je prib¢h
zpracovani jazyka fizen mj. pomoci jistych strategii, které jsou oznacovany jako strategie
zpracovani jazyka, srov. napf. [11]. Vedle nich ovSem existuji i tzv. ucebni strategie, které
v8ak nachazeji své uplatnéni také pii praci s jazykem (textem). Bimmel a Rampillonova [12]
tyto strategie definuji nasledovne:

., Eine Lernstrategie ist ein Plan, den jemand im Kopf hat, um ein Ziel zu
erreichen. Fremdsprachenlernende wenden sie an, um eine Fremdsprache
moglichst erfolgreich zu lernen: Lernstrategie ist ein Plan (mentalen) Handelns,
um ein Lernziel zu erreichen “.

Bimmel a Rampillonova ve své publikaci [12] ddle uvadéji fadu ucebnich strategii, my z nich
vSak zamérn¢ vybirame pouze ty, které maji vztah k procesu ¢teni a dekodovani psaného
textu. S nasim tématem souvisi rovnéz problematika primérnosti Ustni kompetence a jeji
kooperace s odbornou ctenafskou dovednosti. O ni detailné pojedndva ve svém clanku
Bohusova [13]. Tatdz autorka se dale vénuje i problematice vztahu prinikovych jevl textu
s hybridnosti aktualnich komunikati [13] a [14]. Témto tématim vSak zde nemizeme vénovat
pozornost, zainteresovani Ctendfi se vSak s nimi mohou blize sezndmit v uvedenych
publikacich.

Osvojeni si strategii aplikovatelnych pfi ¢teni predstavuje, podobné jako je tomu i u ostatnich
strategii, jakysi nadstavbovy cil vyu€ovani cizim jazykim. Nasi studujici by si tedy méli byt
dobfe védomi toho, Ze pii Cteni cizojazycného textu nejde o to, porozumét kazdému
jednotlivému slovu, nybrz o to, aby byli pro dekédovani a pochopeni textu schopni vyuzit
svych pifedchozich znalosti, zkuSenosti a pravé onéch osvojenych strategii. Mnoho
nezkusenych ¢tenait se totiz v cizim jazyce snazi textu porozumét tzv. slovo od slova, pfitom
je ale neznalost mnozstvi slov, kterd nemaji uloZzena ve svém mentalnim lexikonu, ¢asto
demotivuje a od Cteni odrazuje. V piipadé strategického Cteni jde o to oprostit se od snahy



0 dekddovani vyznamu jednotlivych lexémi, mélo by jit spiSe o snahu zaméfit se na
dekodovani celkového kontextu. V odborné literature (mj. napt. [15]) pak tuto schopnost
a nezbytné predchozi znalosti ozna¢ujeme jako ony Ctenarské strategie.

Bimmel [15] shrnuje tyto strategie nasledovné do tii skupin, které navic doplitujeme:

1. Strategie na urovni textu.
2. Strategie na urovni véty.
3. Strategie na urovni lexikalnich jednotek.

Ad 1. U strategii na trovni textu se jedna o nasledujici:
e aktivace pfedchozich znalosti a zkusSenosti ve vztahu k obsahu textu,
e vytvoreni si oCekavani ctenare (schopnost vytvaret hypotézy k obsahu textu),
e vytvoreni si ¢tendiského zaméru,
e verifikace pfipadné revize svych ocekavani k textu,
e dekodovani zékladnich informaci obsazenych v textu (podtrhavani ¢isel, jmen, pasazi
V textu, analyza graft a tabulek ap.),
e vytvéfeni si pozndmek ke klicovym myslenkdm nebo informacim v textu,
e rozkliovani vystavby textu na zaklad¢ jeho makrostruktury atd.

Ad 2. V ptipadé¢ strategii na urovni véty mizeme jmenovat nasledujici:

e podtrhavani klicovych slov,
podtrhavani textovych konektort a uvédomovani si vztaht, které signalizuji,
schopnost predikovat, jaké informace mohou po danych konektorech nasledovat,
znalost zékladnich syntaktickych struktur,
vytvaret kontextové vztahy (reference), tzn. prvky véty, které znovu tematizuji nebo
podtrhuji informace, které jiz byly v textu zminény, napi. osobni nebo ptivlastiiovaci
zajmena, zajmenna piislovce ap.

Ad 3. Na urovni lexikalnich jednotek jde o:
e vyuzivani tzv. cognates (jimi rozumime slova v cizim jazyce, kterd se podobaji
sloviim v L1, popf. L2) a internacionalismy,
e znalost zakladnich pravidel slovotvorby (pro némcinu kompozice, derivace,
zkracovani), které mohou pomoci pfi dekddovani vyznamu slov,
e vyuzivani kontextu (svou roli zde hraji 1 jednotlivé konektory).

3 Pilotni vyzkum u studujicich nefilologicky zaméfenych oboru

Abychom vySe uvedené teoretické poznatky aplikovali do praxe a zaroven je 1 ovéfili,
zrealizovali jsme mezi naSimi studenty nefilology ptivodni pilotni vyzkum.

Konkrétné se jednalo o 65 studujicich Metropolitni univerzity Praha, studijnich oborQ
mezinarodni vztahy, vefejna sprdva, humanitni studia a mezinarodni obchod. VSichni
respondenti studovali némecky jazyk jako druhy cizi jazyk a dosahovali trovné Bl
(38 studujicich), resp. B2 (27 studujicich) dle SERR. Pro nas tcel jsme zvolili kombinovany
kvalitativné-kvantitativni vyzkum, v jehoZ rdmci jsme aplikovali dv€ vyzkumné metody,
explorativni metodu dotazniku a metodu didaktického testu.

Studujicim jsme nejprve piedlozili sebeevaluacni dotaznik, na jehoz zaklad¢ jsme chtéli
zjistit, jakym zpisobem respondenti s textem pracuji a jakych Ctendiskych strategii at’ uz
védomé, ¢i nevédomé pouzivaji.

Na zéklad¢ ziskanych dat jsme zjistili, ze:



Jen 65 % respondentl bylo v ramci svého sekundarniho vzdélavani konfrontovéano s praci

S textem.

94 %, dotazanych pracovalo pouze s u¢ebnicovymi texty, 6 % s texty originalnimi.

78 % respondentli pracovalo s texty hlavné ve form¢ dopliiovacich cviceni, u <22 % byla

zastoupena cviceni substituéni, jen vyjimecné byla uvadéna cviceni rekonstrukéni.

52 % respondentli pouziva pii praci s neznamym textem piekladovy slovnik, 37 %

odhaduje neznama slova na zaklad¢ kontextu, 48 % si podtrhava klicova slova, 22 % si

barevné zvyraziuje pasaze textu, 7 % pouziva vykladovy slovnik (viz ukéazka grafu na

obrazku ¢. 1 —Fig. 1).

50 % procent studujicich uvedlo, ze ¢te mimo vyuku némecky psané noviny a ¢asopisy,

37 % cte odborné texty a 23 % beletrii.

Studenti pouzivaji pii ¢teni odborného textu ve 46 % selektivnich strategii (zamétuji se

dle potieb na hledani konkrétni informace), v 31 % globélnich strategii (zaméfuji se na

vyhledani hlavni informace), 35 % totalnich (Uplnou) strategii.

Na otazku, co je pro studujici pfi ¢teni odborného textu obtizné nebo limitujici, uvedli:

v nedostate¢na slovni zasoba,

v sémantika termind a cizich slov,

v' pii koncentraci na celkovy obsah nejsou schopni sledovat kontext, ztraceji tak smysl
celého textu,

v"dlouha kompozita v ném¢iné a jejich dekdédovani,

v komplikované syntaktické struktury,

v" nominalizace.

Jakym zpisobem pracujete s neznamym textem?

podtrhavam sivt.. _ = V textu si podtrhavam kli¢ova slova. 26 48%

barevné si zvyraz... O Barevnési zvyraznuji pasaze v textu. 12 22%

dillesité infarmac. . [ Dilezité informace si vypisuji. 15 28%
y [l Snazim se uhodnout smysl neznamych 0

snaZim se adhadno... _ slov na zékladé kontextu. 20 37%

nezabjvam se nezn.. I [ Pro mne neznamymi slovy se nezabyvam. 2 4%
Pfi praci s textem pouzivam piekladovy 0

pii praci s lexte... I slovnik. 28 52%

Pfi praci s textem pouzivam vykladovy
pii praci s texte... ] slovnik. 4 7%
cial sova si vyh.. LI vyhledavam si ciz slova. 17 31%
L]

Pouziva tatnich strategii, konkretizujt
ouzivam ostatnich strategii, konkretizujte 3o,

Other jake.

0 g 12 18 24 30

Nekteti studenti volili vice neZ jednu moZznost, proto procentualni udaje prevysuji v souctu hladinu 100%.

Zdroj: Viastni

Fig. 1: Ukdzka vyhodnoceni jedné z polozek ze sebeevaluacniho dotazniku

Druhou ¢ast naseho vyzkumu pak ptedstavoval vlastni vyzkum dovednosti prace studujicich
s odbornym textem. Na tomto misté se vSak nebudeme s ohledem na dany rozsah clanku



zabyvat charakteristickymi rysy odborného textu, kterymi se odliSuje od textd obecného
charakteru. Domnivame se totiz, Ze typické rysy odborného textu jsou ¢tenaitim dostatecné
znamy (popt. srov. napft. [16] nebo [17]).

Pro zkoumani vlastni dovednosti prace s odbornym textem jsme pouzili tfi rizné odborné
texty sobsahovym zaméfenim na studium v zahrani¢i s odpovidajicim lexikalnim
I gramatickym materialem odpovidajicim obéma trovnim (B1 a B2). Divodem pro tuto volbu
byl Siroky rozptyl odborného zaméteni studia zic€astnénych studujicich, ndmi zvoleny druh
odborného textu jsme tak povazovali za tematicky spole¢ny pro vSechny respondenty.

Cilem naSeho vyzkumu byl, po vyhodnoceni vysledkii naseho pilotniho vyzkumu, kromé
shora uvedeného, i pokus o (re)definici jiz stavajicich deskriptort SERR nebo o formulaci
novych deskriptorl s ohledem na kompetence potiebné pro praci s odbornym jazykem nejen
pro potieby studujicich, nybrz i pro profesni ucely odbornikti pohybujicich se v akademickém
nebo odborn¢ zaméteném pracovnim prostiedi, tedy napt. pro jejich vlastni praxi, kariéru,
mobilitu, konkurenceschopnost apod.

Praktické cast vyzkumu préce s textem obsahovala rizné modality cviceni zahrnujici v sobé
cviceni predtextovd, textova 1 potextova. V ivodu jsme pouzili tzv. pfedtextové cviceni (typ
Cteni: orientacni), kdy jsme studentim ptedlozili text, pficemz jejich ukolem bylo piecist si
pouze nadpis, kratky perex k textu (2 véty) a zaméfit se na layout textu (text obsahoval grafy
a tabulky). Na zaklad¢ téchto informaci méli studujici za ukol prezentovat sva vlastni
oc¢ekavani k pfedlozenému textu. S vyuzitim procesi uplatiiujicich se pfi percepci
a dekddovani textu (vySe uvedené bottom-up a top-down procesy) byli studujici s to
formulovat sva ocekavani, ktera se v53% kryla sobsahem textu. Z hlediska
psycholingvistiky se jedné u studujicich o schopnost prediktability.

Z textovych cviceni jsme zvolili tfi typy, a to konkrétné tzv. multiple-choice-cviceni (82%
uspésnost), cviceni rekonstrukéni (rekonstrukce zpiehdzenych odstavell s naslednym
doplnénim samostatné formulovanych nadpisti k odstavcim, 76% uspésnost), jakoz i cvieni
S cilenymi otazkami zaméfenymi na porozumeéni textu (68% uspeSnost). Navic jsme zatadili
i cviCeni gramaticka a lexikalni, nebot’ jsme chtéli ovétit, do jaké miry respondenti ovladaji
potiebné jazykové prostiedky. Jednalo se o gramaticka cvi€eni transformac¢ni (ndhrada aktiva
pasivem, piimé feci nepiimou, verbalizace verbonomindlnich vazeb, verbalizace nominalnich
struktur, 57% uUspeSnost). Jako problematicka se ukdzala byt délka a hloubka vét, kterd byla
v nékterych pasazich navic komplikovana pro némecky odborny jazyk typickymi rozvitymi
atributivnimi vazbami. V oblasti lexikologie jsme se zaméfili na dekddovani kompozit
a derivati, stejné tak jako na dekddovani zkratek (74% tspesnost).

Z potextovych cviceni jsme pak nakonec vybrali cvifeni, v némz méli respondenti za ukol
interpretovat vlastnimi slovy precteny text (tentokrat jiz bez opory o text) a vyjadfit k nému
své stanovisko. Pfi vyhodnocovani této ulohy jsme se zaméfili na miru vystizeni hlavni
mySlenky (mySlenek) obsazenych v plivodnim textu a na formulaci vlastniho postoje
k diskutabilnim bodtim textu. Mira Gspé$nosti byla u nasich respondentti 63 %.

Na zéklad¢ ziskanych dat jsme se nasledné pokusili o jiz zminénou (re)definici, (re)formulaci
deskriptori pro dovednost prace s odborné¢ zaméienym textem, které piipojujeme vybérove
nize v tabulkach ¢. 1, 2 a 3. S ohledem na stanoveny rozsah uvadime deskriptory toliko pro
uroven B2 a ze stejného diivodu vynechavame deskriptory popisujici jazykové prostiedky.



Tab. 1: Ukdzka deskriptorii pro uroven B2: ,, Co studujici dokdze

Text—B2
Co studujici dokaze Druhy textu
e Dokaze &ist texty riznych druhtl, pficemz | vSeobecné obchodni podminky
ma drobné problémy s mén¢ casto Clanky
pouzivanymi obraty a spojenimi. eseje
. odv k pouSivani
e Dokaze pochopit hlavni myslenky ravody k pouzivant
. wonr , pribalové letdky
obsazené v komplexnégjsich odbornych p
et . zpravy
textech ke konkrétnim 1 abstraktnim etikety
tématiim a je schopen/schopna vybrat S
: , Jizdni Fady
Z nich relevantni informace. lotd
etdky
e Dokaze v delsich odbornych textech, interview

které ho/ji zajimaji, pochopit nejen obsah,
nybrz dokaze najit a pochopit stanoviska
a postoje autora textu.

ucebni texty
informace o vyrobcich
programy (televize, kulturnich, spolecenskych
akci...)

prospekty

rdadce

turisticky pruvodce
reportaz

semindrni prace
vizitky

reklama

NOVINOVé zprdvy

zakony
komentare
narizeni
protokoly
smérnice
ankety

védecké zpravy
smlouvy
predpisy

Zdroj: Vlastni
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Tab. 2: Ukadzka deskriptorii pro uroven B2: ,, Strategie

Strategie — B2

Co studujici dokaze

Dokaze pri praci s odbornym textem
efektivne aplikovat riizné styly cteni. Umi
vyuzivat svych nabytych jazykovych
znalosti moznych kombinaci slov mezi
sebou, kombinaci slov v ramci véty a
logickych struktur (strukturni markery).
Dokaze v odbornych textech s tematikou
ze svého oboru nebo z oblasti svého
zdjmu dekodovat neznama slova na
zakladeé kontextu, pokud je mu dané téma
Znameé.

Dokaze na zaklade kontextu a smyslu vety
dekodovat vyznam jednotlivych
neznamych slov.

Dokaze predikovat vyznam vét na zaklade
kombinact slov.

Dokdze na zakladé dekodovani celkového
kontextu predikovat celkovy vyznam
odborného textu.

Dokaze predikovat celkovy vyznam na
zakladé své znalosti okolniho svéta.
Dokaze abstrahovat a generalizovat.
Dokaze vyuzivat anticipace — schopnosti
predjimat jesté neprectené.

Dokaze pri praci s odbornym textem
efektivne vyuzivat slovnikit a jazykovych
prirucek.

Dokaze aplikovat fadu strategii, které
mu/ji pomohou pochopit odborny text.
Dokaze se pfi ¢teni zaméfit na podstatu
sdéleni.

Dokéze pomoci celkového kontextu
zpetné kontrolovat pochopeni odborného
textu.

Dokéze dekddovat vyznam neznamych
slov pomoci svych znalosti principt
slovotvorby v némcing.

Dokaze dekdédovat vyznam na zakladé
kompatibility a inkompatibility slov.

S pomoci znalosti aktualniho ¢lenéni
vétného a topologie véty dokdze pochopit
smysl sd€leni.

Poznamka: Kurzivou vytisténé jsou ty
deskriptory, které jsou relevantni jak pro
uroven Bl, tak pro uroven B2.

Zdroj: Vlastni




Tab. 3: Ukdzka deskriptorii pro uroven B2: Sebehodnoceni uzivatele jazyka — ,, Co umim

Dovednost ¢teni — ,,Co umim* — B2

Studici umi vybrat z odborného textu relevantni informace tykajici se stipendijniho programu,
aby byl na jejich zékladé schopen posoudit, jaké vyuziti a konsekvence pro né¢ho text ma.

Studujici se umi rychle zorientovat v textu, pochopit bez vyraznéjSich obtizi jeho obsah

24

Studujici umi v odborn¢ zaméienych textech globalné pochopit hlavni stanoviska autora.

Studujici umi do detailu porozumét textu, ktery tematicky pfimo souvisi s pfedmétem
jeho/jejiho studia.

Studujici umi pochopit texty, které tematicky presahuji ramec jeho/jejiho oboru, muze-li si
vyhledat ve slovniku jemu/ji neznamé vyrazy.

Studujici umi porozumét korespondenci, ktera souvisi s jeho/jejim oborem, nebo ma vztah
k jeho/jejimu studiu.

Studujici umi pracovat s ptiru¢kami a navody k pouziti a umi v nich vyhledat potfebné
relevantni informace.

Studujici umi porozumét interpretovanému odbornému textu, napt. pred¢itanému manudlu,
a umi pochopit hlavni body.

Studujici je s to pochopit kritické texty tykajici se aktualnich udalosti a umi shrnout hlavni
myslenky.

Zdroj: Vlastni

Zavér

V naSem piispévku jsme ve zkratce nastinili procesy zpracovani psan¢ho textu, jakoz
i strategie, které Ctenafi, v naSem piipad¢ studujicim nefilologicky zaméfenych studijnich

obort disponujici kompetenci B1 a B2 dle SERR, aplikuji pfi praci s textem za ucelem jeho
dekddovani a pochopeni.

Clanek zaroven prezentuje vysledky pilotniho vyzkumu k danému tématu, jehoZ uéastniky
byli shora uvedeni studenti Metropolitni univerzity Praha. V naSem pfipad¢ se jednalo
0 kombinovany kvalitativné-kvantitativni vyzkum, v jehoz ramci jsme aplikovali dvé
vyzkumné metody, explorativni metodu dotazniku a metodu didaktického testu. Cilem naseho
pilotniho vyzkumu bylo zaprvé zjistit, kterych Ctenafskych strategii studujici vyuZivaji,
zadruhé, do jaké miry jsou respondenti schopni porozumét odbornému textu. Nasledné
provedena analyza vysledkli ukazala, Ze studujici aplikuji pfi praci s nezndmym textem
vétSinu z v odborné literatuie popisovanych strategii, druha ¢ast pak potvrdila, Ze jsou stavu
pracovat s neznamym odbornym textem takovym zplsobem, aby doSlo nejen k jeho
uspé$nému dekodovani, ale i pochopeni v ném obsazenych implicitnich vyznam.

Dalsim krokem byl naS pokus o reformulace stavajicich deskriptori SERR, resp. pokus
onové formulace, které budou odpovidat potfebam odborného jazyka v akademickém
a profesnim prostfedi. Domnivame se, Ze by mohly tyto deskriptory pro odborny jazyk
poslouzit jako nadstavba pro deskriptory dnes pouzivaného Ramce. To plati zejména pro
sebehodnoceni uzivatele jazyka a pro specifické druhy textu.

Vyznam reformulaci deskriptorti pro praci s odbornym textem spatfujeme v tom, Ze se jimi
mohou fidit nejen studujici ¢i odbornici pracujici s odbornym jazykem pii posuzovani svych
vlastnich cizojazy¢nych kompetenci, nybrz ze je mohou vyuzivat také ucitelé némeckého




jazyka jak pro svou vyuku studentli odborné zaméfenych studijnich obort, tak i pfi tvofeni
ucebnich materialt. Nase vysledky a zavéry by zaroven mohly poslouzit k zamysleni se nad
komplexnéjsim rozsifenim stdvajictho SERR i pro odborny jazyk.
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PERCEPTION SKILLS AND WRITTEN-TEXT DECODING AMONG STUDENTS FROM
NON-PHILOLOGICAL SUBJECTS

This paper examines reading and comprehension skills. Following a theoretical introduction,
the paper describes a pilot study among selected Czech university students from non-
philological subjects. The study’s aim was to ascertain how the respondents work with
academic texts, what strategies they use, and how well they manage to successfully decode
such texts. The paper proposes a revision of key CEFR skills to accommodate reading and
comprehension of academic texts.

DIE FERTIGKEIT DER PERZEPTION UND DER DEKODIERUNG EINES GESCHRIEBEN
TEXTES (NICHT NUR) BEI STUDIERENDEN NICHTPHILOLOGISCHER STUDIENFACHER

Dieser Beitrag prisentiert zuerst sowohl diejenigen Verarbeitungsprozesse, die beim
Leseverstehen eine gravierende Rolle spielen, als auch solche Strategien, die fiir das
Dekodieren und Verstehen eines (Fach-) Textes von Bedeutung sind. Weiterhin stellt der
Beitrag Ergebnisse einer Pilotforschung zur Problematik der Arbeit mit fachorientierten
Texten vor, die der Autor an der Metropolitan Universitiat Prag durchgefiihrt hat. Auf Grund
der festgestellten Daten entstand ein Entwurf der Schliisselkompetenzen nach dem GeRS mit
Hinsicht auf die Fertigkeit ,,Leseverstehen® fachorientierter Texte.

UMIEJETNOSC PERCEPCIJI | DEKODOWANIA TEKSTU PISANEGO (NIE TYLKO) WSROD
STUDENTOW KIERUNKOW NIEFILOLOGICZNYCH

Artykut poswiecony jest receptywne] umiejetnosci czytania ze zrozumieniem. Po
teoretycznym wprowadzeniu autor przedstawia badania pilotazowe, jakie zrealizowano wsrod
wybranych czeskich studentow kierunkow niefilologicznych. Celem badan bylo ustalenie
sposobu, w jaki respondenci pracuja ze specjalistycznym tekstem, jakie stosuja strategie i czy
sg w stanie pomys$lnie taki tekst dekodowa¢. W oparciu 0 pozyskane dane opracowano
propozycje kompetencji kluczowych wg ERRJ przeformutowanych pod katem czytania
specjalistycznego tekstu ze zrozumieniem.
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Abstrakt

Der Beitrag informiert iiber das vierzehntigige Seminar ,,Studienbegleitender
Deutschunterricht™ in Miinchen im Rahmen des jéhrlich innovierten Fortbildungsprogramms
des Goethe-Instituts fiir Deutschlehrer in Deutschland und demonstriert eine der aktivierenden
Unterrichtsmethoden am konkreten Beispiel der von den Kursteilnehmern in kombinierter
Gruppen- und Plenumsarbeit zusammen erarbeiteten Thesen zum SDU.

Keywords

Study-accompanying German lessons; Action-oriented foreign language teaching; Blended
Learning, Holistic learning.

Einleitung

Das Fortbildungsprogramm des Goethe-Instituts fiir Deutschlehrer in Deutschland bietet ein
reiches und solides Angebot von Prasenzseminaren und auch Fernstudienkursen in Bereichen
wie Landeskunde, Methodik, Didaktik, Fortbildungskompetenz und Sprachkurse fiir
Deutschlehrer auf allen Bildungsstufen. Es gibt auch Angebote zum berufsspezifischen
Deutsch. Ich mochte iiber das vierzehntdgige Seminar Studienbegleitender Deutschunterricht
(SDU) in Miinchen informieren, an dem ich 2015 teilgenommen habe. Das Seminar steht
auch in den kiinftigen Jahren auf der Angebotsliste' und wird stindig aktualisiert. Es ist den
Lehrkréften an Sprachenzentren oder Lehrstiihlen fiir Fremdsprachen an Hochschulen und
Universititen, die den fach- und berufsorientierten studienbegleitenden DaF-Unterricht fiir
Studierende nichtphilologischer Fachrichtungen bieten, zu empfehlen. Man kann sich um die
Teilnahme daran — wie um alle Kurse — nicht nur als Selbstzahler bewerben, sondern man
kann auch verschiedene Stipendien bekommen, wie vom GI, DAAD, Bildungsprogramm
Erasmus plus u. &.

1 Schwerpunktbeschreibung

Schwerpunkte dieses Seminars betreffen die Vermittlung von Fach- und Berufssprache,
Fachstilspezifik, Unterrichtsaufbau und -planung nach DLL?, Unterrichtsbeobachtung an der
Technischen Universitit Miinchen und einen Besuch der Gesellschaft fiir akademische
Studienvorbereitung und Testentwicklung (DUO = Deutsch-Uni online), Didaktisierung
authentischen Materials fiir den SDU, Blended Learning und E-Learning im SDU sowie einen

! Zu finden auf [4].

2 Deutsch lehren lernen* heiBt die neue Fort- und Weiterbildungsreihe des Goethe-Instituts. Im Rahmen von
DLL stehen bisher 8 Fortbildungseinheiten zur Verfiigung, noch zwei weitere erscheinen 2016. Jede DLL-
Einheit erscheint in Buchform mit beigefiigter DVD im Verlag Klett-Langenscheidt (seit 2013), kann aber
auch online und interaktiv auf einer Lernplattform bearbeitet werden. Zu finden auf [3].
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Besuch des Informationszentrums des Hueber-, Klett- und Cornelsenverlags. Im Seminar
arbeitete man mit innovativen Lern- und Lehrmethoden, interaktiv in methodisch-
didaktischen Workshops nach Prinzipien des handlungsorientierten
Fremdsprachenunterrichts. Das landeskundliche und kulturelle Rahmenprogramm und der
Erfahrungsaustausch forderten auch die interkulturelle Kompetenz der Kursteilnehmer (25
Lehrer aus 14 Landern der ganzen Welt).

2 Konkretes Arbeitsbeispiel

2.1 Aufgabenstellung

Ich mochte jetzt an einem konkreten Arbeitsbeispiel einige aktivierende Methoden des
Fachseminars demonstrieren. Wir wurden nicht in einem Vortrag mit Thesen zum SDU
bekanntgemacht, sondern wir mussten sie aktiv schrittweise erarbeiten. Aufgabe 1 hiel3:
Formulieren Sie zusammen in kleinen Teams drei Thesen zum SDU. Uberlegen Sie dabei,
was die Lehrsituation im Gegensatz zu anderem Deutschunterricht charakterisiert. Aufgabe 2
setzte fort: Vergleichen Sie lhre Ergebnisse mit denen eines anderen Teams. Unterhalten Sie
sich v. a. iiber die Frage, ob es weitere wichtige Charakteristiken beziiglich des DU an
Universitdten gibt, die noch nicht in ihren drei (sechs) Thesen enthalten sind. Aufgabe 3
verlangte von den Kursteilnehmern: Diskutieren Sie und ergénzen gegebenenfalls den von der
Seminarleitung vorgeschlagenen Elfpunktekatalog zum SDU in der Gruppe. Markieren Sie
2/3 fiir Sie als Gruppe wichtigste Punkte und schreiben Sie jeden dieser Punkte auf eine griine
Karte. (Sie konnen sie auch in Thren eigenen Worten formulieren.) Die Thesen, denen Sie
eventuell als Gruppe widersprechen wiirden, notieren Sie auf je eine rote Karte.

2.2 Erarbeitung des Ergebnisses

Das gemeinsame Ergebnis wurde im Plenum mit Hilfe der griinen, roten und ergidnzenden
Karten erarbeitet. Dabei haben wir die auch oft mit Absicht provozierend gestalteten Thesen,
die nicht nur Prinzipien, sondern auch Beschreibung des iiberwiegend existierenden Zustands
des SDU enthielten, wie folgt systematisiert. Es sei davor noch betont, dass die
Seminarleitung die vorgelegten Thesen aufgrund des Fragebogens, der noch vor dem
Stattfinden des Seminars in Miinchen auf den Internetseiten des Seminars von allen
Teilnehmern auszufiillen war und auch ausgefiillt wurde, zusammengestellt hatte.

2.3 Systematisierung der Ergebnisse

A) SDU-Prinzipien: Fach- und Berufsbezogenheit, Kommunikations- und
Handlungsorientierung,  Entfaltung von  Lernerautonomie,  Lernerorientierung,
Sensibilisierung fiir interkulturelle Aspekte, ganzheitliches Lernen.’

B) Uberwiegende (eher) positive Situationen im SDU: SDU 1. richtet sich an lerngewohnte,
z. T. vielsprachige Studierende, 2. umfasst auch Vermittlung der Standardsprache und fiir
die akademischen Fertigkeiten notwendige Kommunikation, 3. ist Vermittlung der
zweiten oder dritten Fremdsprache, die meisten Studierenden haben Englisch vor Deutsch
gelernt.

C) Mit Hilfe besonderer Vorginge zu bewiltigende eher negative Situationen im SDU:
SDU 1. findet oft in sprachlich heterogenen Gruppen statt (binnendifferenzierendes
Vorgehen notig, Uberbriickungskurse anbieten); 2. meist steht zum Erreichen seiner
Lernziele nicht viel Zeit zur Verfligung (effiziente Gestaltung des DU nétig); 3. SDU
findet haufig in Rdumen mit ungilinstiger Ausstattung statt (diverse Methoden der

3vgl. [1] und [2].



Lerneraktivierung notig) oder 4. findet auch in zeitlich ungiinstigen Rahmenbedingungen
statt (auch in Randzeiten kann man die Lerner aktivieren, Bewegung in den
Unterrichtsraum — selbst in einen kleinen — bringen), 5. hat nicht immer geniigend
Kontaktstunden zur Verfiigung (internetunterstiitzte Lehrwerke wihlen, Blended Learning
einsetzen, Universititssysteme wie mit LMS Moodle als Forderung des
Selbststudiums...).

D) Schwer zu bewiltigende negative Situationen: SDU hat Nebenfachstatus, was oft dazu
fithrt, dass SDU im Vergleich zu den Kursen im Hauptfach eine untergeordnete Rolle
spielt (durch Bewusstmachung des SDU soll die Motivation erhoht werden).

Schlussfolgerung

Das Fazit dieses Arbeitsbeispiels sowie des ganzen Fortbildungsseminars heifit: Natiirlich
gehort SDU wie FSU zum Grundlagenstudium. Seine Rolle in der Ausbildung von sozialen
und methodischen Kompetenzen der Studierenden ist besonders in der globalisierten Welt
unbestritten, und so  sollten  die  berufsbezogenen  und  fachbezogenen
Fremdsprachenkenntnisse und -fertigkeiten zum Profil der Hochschulabsolventen gehoren.
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VYSOKOSKOLSKE STUDIUM DOPROVAZEJICI VYUKA NEMCINY (METODICKO-
DIDAKTICKY SEMINAR V DALSIM VZDELAVANI GOETHE-INSTITUTU)

Prispévek informuje o Ctrnactidennim seminaii ,,Vysokoskolské studium doprovazejici vyuka
némciny“ v Mnichové z kazdoro¢né inovovaného programu dalSiho vzdélavani Goethe-
Institutu pro vyucujici némciny vV Némecku a demonstruje jednu z aktivizujicich vyukovych
metod na konkrétnim piikladu tezi k odborné jazykové piipravé na VS a univerzitach,
vypracovanych ucastniky kurzu v kombinované skupinové praci a praci v plénu.

GERMAN LESSONS ACCOMPANYING UNIVERSITY STUDIES (METHODICAL-
DIDACTIC SEMINAR IN FURTHER EDUCATION OF GOETHE-INSTITUTE)

The paper informs about a seminar “German lessons accompanying university studies” in
Munich (2 weeks) from an annually innovated programme of further education at the Goethe-
Institute for teachers of German in Germany. The paper also demonstrates one of the
activation methods on the example of theses for a specialist language preparation at schools
of higher education and universities, created by the course participants in their team work and
panel discussion.

STUDIA AKADEMICKIE TOWARZYSZACE NAUCE JEZYKA NIEMIECKIEGO
(SEMINARIUM METODYCZNO-DYDAKTYCZNE W DOKSZTALCANIU ZAWODOWYM
INSTYTUTU IM. GOETHEGO)

W artykule przedstawiono informacj¢ nt. dwutygodniowego seminarium pn. ,,Studia
akademickie towarzyszace nauce jezyka niemieckiego”, ktére odbyto si¢ w Monachium
I poswigcone bylo, jak co roku, doskonaleniu programu doksztalcania zawodowego
realizowanego w Instytucie im. Goethego skierowanego do nauczycieli jezyka niemieckiego
w Niemczech. Ponadto w artykule opisano jedng z aktywizujagcych metod nauczania, na
przyktadzie tez zwigzanych ze specjalistycznym przygotowaniem jezykowym na uczelniach
wyzszych 1 uniwersytetach, opracowang przez uczestnikoOw kursu w ramach prac
zespotowych 1 zaje¢ plenarnych.
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Abstract

The aim of this contribution is to share knowledge and experience of university teachers
teaching Language for special purposes, Business Language and Language for Tourism in
bachelor studies, using specific teaching methods and evaluating language competences of
students according to the demands of the CEFRL. An important issue is the development of
new teaching materials using modern information technologies. Language knowledge is a key
competence of a university graduate. Subject matters of the studies for future specialists in the
travel trade have to comprise topics on the development of tourism, geography of tourism,
sustainable tourism, statistical reports, promotion and marketing, sustainable tourism and
intercultural communication. Since our accession to the European Union, our country has had
to comply with the standards to enable international comparison and to use the same approved
unified terminology.

Keywords

Foreign language studies; Tourism; Common European Framework of Reference for
Languages.

Introduction

The University of Business in Prague is a non-profit organization which offers bachelor
programs in International Territorial Studies — Tourism, Informatics in Tourism, Aviation
Transport Services in Tourism, and Guiding in Tourism. Studying foreign languages belongs
to the main subjects. Students study two obligatory foreign languages, and other two
languages are optional. Languages are studied during the whole course of their studies
although there have been changes in the syllabi with the new accreditation. At present, during
the first years of study in the bachelor study program there is a final state exam in the main
foreign language at the end of the studies. Bachelor thesis contains topics written in Czech
and English as well, and the summary has to be in English. Part of the final exams is a short
summary of students’ bachelor thesis and a discussion about it. There is of course a lack of
knowledge of formal written English. So as a part of language tuition attention is paid to
practical issues of the writing process, especially in the third year of study. In this field of
study, foreign languages play an inseparable part of everyday life and form an inseparable
part of the preparation of specialists in this sphere.

1 Subject Matter of the Foreign Language Studies at the University of Business in
Prague

Subject matter of the studies for future specialists in tourism has to comprise topics
concerning the development of tourism, future trends in tourism, holiday types, tourism
geography, sustainable tourism, statistical reports, promotion and marketing in tourism,
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sustainable and responsible tourism, and intercultural communication. Since our accession to
the European Union, our country has had to comply with the standards to make international
comparison possible; to use the same tourism satellite accounts and sectoral operational
programmes for tourism and to use the same approved unified terminology. The tourism
industry is one of leading industries worldwide. It is generally considered a significant
economic contributor to the gross national product and the largest creator of jobs. It belongs
to the most dynamically developing activities. Nowadays tourism is much more sophisticated,
the lifestyle of tourists has changed a lot; tourists demand new products and they want to
actively participate in tourism activities. All these new products must get a name, without that
understanding between consumers and providers of the services would not be possible. The
tourism industry offers employment to over one hundred million people in the world and the
World Tourism Organization forecasts a further growth of international tourism. With our
accession to the EU, there is a strong tendency to using a common language not only because
of the fact that the costs of translations are very high.

2 Compliance with EU Policy Concerning Foreign Languages

Nevertheless, since its beginning the policy of the EU has also acted on the principle of
multilingualism, which means that the national languages of all member states have the same
status. This is related to the European citizens’ right of language identity. The value and
plurality of languages is being stressed and the interest of language acquisition is supported.
On the contrary to globalization tendencies in other fields of social reality, the preservation of
all European languages is demanded. [8]

With the accession to the European Union, our country is bound to implement the European
Standard, the terminology of which is intended to serve as a common language. The
development of tourism depends on the development of the infrastructure in the region. That
is why individual regions are encouraged to prepare their own regional operational
programmes. Future tourism planners on regional and local levels will have to be able to read
EU documents on regional policies and prepare regional development plans and projects. All
the cooperation with the EU must be submitted in English. The completion of terminology of
the tourism industry has not been completed yet. Professionals use the adjective “tourism” in
expressions like “tourism industry”, “tourism activity”, “tourism product” whereas the laymen
uses “tourist” instead.

2.1 Terminology of the Tourism Industry

The terminology of the tourism industry develops very fast; each season brings new tourism
products and activities. For students and future specialists in the tourism trade it is important
to have an economic background, to master business correspondence and communication.
That means, from the economic point of view, that understanding statistical reports in the
form of tables and charts showing trends of travel and tourism is a must for a specialist in
tourism. Information related to tourism and travel is displayed on pie charts, block charts and
line graphs. Learners have to be able to deal with different forms and have to fill in, for
example, customer enquiry forms. Further, they have to know the needs of different types of
travellers, not to forget to mention visa requirements. Writing business letters — especially
travel agency correspondence when dealing with clients, making reservations and making
ticketing arrangements, acknowledgements of letters of complaint, is also a prerequisite. An
important issue is organizing business trips, conferences and conventions.

The terminology develops very quickly, that is why we cannot limit ourselves to traditional
textbooks and we have to cooperate with professionals in the business as well as with regional
authorities to update our study materials. Let us take, for example, the term reception.



Professionals prefer to use the term front office or front desk rather than reception, because
reception is also a term for a social event often held in hotels. Promotion and marketing in
tourism represent other important issues — there are different types of advertising and
promotion and competition in travel agency business is tough. Businesses with desire to
participate in the market must know how to gain customer confidence, present their products,
and ultimately close the sale. Students have to understand the role of advertising, which plays
a major part in helping to sell goods in the market and is often used to launch a new product.
Market research is used to identify what the consumers want; its results are used to anticipate
what consumers will want in the future, what they are willing to spend on and how to
persuade them to purchase products. This information is used before launching a new product
to the market. Promotion on the Internet is a new way of promotion and skills as designing a
website and planning promotional campaigns belong in here. There are of course problems
connected with the development of tourism in the world, with over-consumption and waste
and so terms and study fields like sustainable or responsible tourism have appeared. The
problems include the overuse of water and natural resources, the possibility of using resources
in a sustainable way, maintaining biodiversity and on the other hand finding ways to integrate
tourism into planning and to support local economies. We also have to mention intercultural
communication. Different countries and cultures have different ways of behaviour and
international etiquette is an important topic since social behaviour and local customs have to
be well known by a professional in the travel trade. He or she should be knowledgeable about
introducing, bargaining, tipping, behaviour in business meetings etc. Let us mention some
examples, e.g. introducing and behaviour towards women — when meeting a person in Spain
or France, it is acceptable to kiss a lady on her cheeks. In Egypt and the Middle East this
would be unacceptable, but it is acceptable with men. For the Japanese, it is unacceptable to
blow one’s nose in public; and touching a child’s head in Thailand can even be legally
sanctioned.

2.2 Topics of the Syllabus

Guiding. Working as a Tour Guide. How to be a Good Guide. A Guided Tour. Guide
Commentaries. Promotion and Marketing in Tourism. Types of Advertising and Promotion.

What is Marketing. Selling Holidays. How to Sell a Product. Types and Market Segments.
Holiday Advertisements. Holiday Promotion on the Internet. Designing a Website. Planning a
Promotional Campaign. Developments in Tourism. Future Trends in Tourism. Advantages
and Disadvantages of Tourism. The History of Tourism. Statements about Travel and
Tourism. Future Trends in Tourism. The Effects of Tourism in the World. How to be a Good
Tourist. The Impact of Tourism. Tourism and the Environment. Sustainable Tourism.

Marketing Tourism Responsibility. Computer Language and Computer Safety at Workplace.
Intercultural Communication.

2.3 Entrance Exams in Languages and Forming Study Groups

During the first years of the existence of the University of Business in Prague there were
regular entrance exams in languages as well. This was a good thing to give an overview about
the level of the foreign language knowledge of our prospective students. Even if language
groups were not formed according to the exact language knowledge of the students, the
overall results at the end of the term were satisfying. Students in these mixed groups were
motivated and their final results at the final exams were satisfying. Nevertheless, there was a
period when we tried to group students according to their level of language knowledge even
for the study of their first language. We found out, quite surprisingly, that students with a low
level of language knowledge — beginners and lower intermediates — were not at least



motivated to learn more, to improve their language skills to get faster to a higher level, but
they were satisfied within the group of equals.

According to this experience we do not try to form lower and higher levels of groups
according to language knowledge concerning the first language, in which students have to
pass their final exams. Students who enter tertiary education, i.e. the university, are supposed
to have a good command of at least one foreign language and have passed their school leaving
exam in this language. So we start teaching the language as a LSP (a language for special
purposes) at intermediate to upper-intermediate level using corresponding textbooks. There
are altogether six terms, or three years of teaching the first foreign language. We started with
placement tests in the first lesson in the 2" year of study of the academic year 2011/2012.

2.4 Test Sample

1. Where ...............ooeie. you born?

a) did

b) are

C) were

2.Busesaren’t ...........oooiiiiiiinnn cars.

a) as fast as
b) as fast than
c) faster as

d) that

3. My birthday is ................. 26th March.
a) on

b) in

c) at

4. HOW covviiiiiiiiiie your name?
a) are you spelling

b) do you spell

c) spell you

5.Where ... travel this summer?
a) will you

b) do you

C) are you going to

Bl

6. | don’t like getting up early.
a) Sodo I.

b) Neither do I.

c)Sol.

7. Have a cup of coffee withme, ......................... ?
a) don’t you

b) won’t you

c) will you

. Afterl ...l reading the book I went to the library.
a) finish

b) have finished

¢) had finished



9.’dratheryou .................. anyone what I said.
a) didn’t tell

b) wouldn’t tell

c) don’t tell

10. I feel lonely in this city. Iwish I................. more people here.
a) know

b) knew

c) known

11.She ..., very pretty when she was young.

b) must be
¢) must have been

122Who ..oooviiii was coming to see me this morning?
a) you said

b) did you say

c) did you tell

13. Thematch .............c.oooiiiiiiii, by 9 o’clock.
a) will finish

b) will be finishing

c) will have finished

14. They climbed through the window without.............................
a) having seen

b) being seen

c) having be seen

IS, Ttwas..cooovviiiiii journey.
a) a three-hours

b) three hours

c) a three-hour

Read the text and choose the best word or phrase. Fill in the blanks with the correct
letter (a—0). There are more words than you need.

The Phonecia is the latest addition to our world-famous (1).................. of luxury liners. It
has over 100 fully equipped (2)..ccceviiivriiiiniininnnnnn. and has a large(3)
......................... with a wonderful view of the sea. The (4)...................... include a
gymnasium, a cinema, a ballroom, and on the top (5) ...............oe.o. there is a sun garden
and swimming pool. There are three restaurants, and we also offer twenty-four-hour
[(0) From the moment you (7) ..ooooiiiiiiiiiiiiiiiinn.n , the
(8) e will be on hand to look after your every need. We pride
ourselves on putting our (9) .........ooeiniln first and are sure that when you
(10)eeeeiiiin , you will want to return.

a) facilities b) fleet c) floor d) passengers

e) check-out ) embark g) chain h) porthole

i) double rooms j) deck k) two-berth cabins ) crew

m) staff n) disembark 0) cabin service



Conclusion

The results have shown that level B2 according to the Common European Framework of
Reference for Languages was reached by 32% of students, 65% of students were at level B1
and 3% at level Al, which is of course not satisfying. Our aim is to prepare students for their
final exams at the end of the third year of study when they have to pass a written test and an
oral exam on at least level B2 of the Common European Framework of Reference for
Languages. The oral exam consists of two parts — the first one is a question from 25 exam
topics and the second part is a presentation and discussion about the student’s bachelor thesis.
That is why language for special purpose, in our case Business Language and Language for
Tourism is a presupposition for passing the exam.
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VYUKA JAZYKU V BAKALARSKEM STUDIU

Cilem tohoto pfispévku je sdileni zkuSenosti vysokoskolskych ucitelit vyucujicich odborny
jazyk pro ekonomy a pro odborniky v cestovnim ruchu v ramci bakalafského studia s ohledem
na specifické vyukové metody a hodnoceni jazykovych kompetenci studenti vzhledem
k pozadavkiim SERR pro jazyky. Jednim z témat je vyvoj novych u¢ebnich materiali pomoci
informacnich technologii. Znalost jazyka je jedna z kliCovych kompetenci absolventa vysoké
Skoly. Pfedmét studia budoucich odbornikli v cestovnim ruchu musi obsahovat témata
0 rozvoji cestovniho ruchu, budouci trendy, geografii cestovniho ruchu, udrzitelny cestovni
ruch, statistické zpravy, propagaci a marketing a interkulturni komunikaci. Se vstupem do
Evropské Unie musime spliovat standard umoziujici srovnani v mezindrodnim méfitku
V cestovnim ruchu a pouzivat stejnou odbornou terminologii.

SPRACHAUSBILDUNG IM RAHMEN DES BACHELORSTUDIUMS

Dieser Beitrag berichtet liber die Erfahrungen von Hochschullehrern, die im Rahmen des
Bachelorstudiums 6konomische Fachsprache sowie Fachterminologie aus dem Bereich
Reiseverkehr unterrichten, tiber spezifische Lehrmethoden und die Bewertung der
Sprachkompetenzen gemédl den Anforderungen des Gemeinsamen Europdischen
Referenzrahmens fiir Sprachen. Einer der Punkte beschéftigt sich mit der Bearbeitung neuer
Lehrmaterialien und mit der Nutzung moderner Informationstechnologien. Die Kenntnis von
Fremdsprachen ist eine Schliisselkompetenz von Hochschiilern. Durchgenommen werden
Themen des Reiseverkehrs, z. B. kiinftige Trends, Urlaubstypen, Tourismusgeographie,
Tourismuspropagierung und Tourismusmarketing und interkulturelle Kommunikation. Mit
dem Eintritt in die Europdische Union muss unser Land gewisse Standards erfiillen und nicht
zuletzt eine einheitliche Tourismusterminologie nutzen.

NAUCZANIE JEZYKOW NA STUDIACH LICENCJACKICH

Celem niniejszego artykulu jest wspoldzielenie doswiadczen nauczycieli akademickich
uczacych jezyka specjalistycznego dla ekonomistow 1 specjalistow branzy turystycznej
w ramach studiow licencjackich, przy uwzglednieniu specyficznej metody nauczania oraz
oceny kompetencji jezykowych studentow pod katem wymogéw CEFR (Wspolne
Europejskie Ramy Odniesienia) w zakresie bieglosci jezykowej. Jednym z tematow jest
rozw0j nowych materiatow dydaktycznych na bazie technologii informacyjnych. Znajomo$¢
jezyka obcego stanowi jedng z kluczowych umiejetnosci absolwenta wyzszej uczelni.
W programie studiow dla przysztych specjalistow branzy turystycznej musza si¢ znalez¢
tematy dotyczace rozwoju turystyki, przysztych trendoéw, geografii ruchu turystycznego,
zrbwnowazonej turystyki sprawozdan statystycznych, promocji 1 marketingu oraz
komunikacji mig¢dzykulturowej. Wraz z przystgpieniem do Unii Europejskiej musimy
spelnia¢ standard umozliwiajacy poréwnanie ruchu turystycznego w skali migdzynarodowe;j
oraz stosowac t¢ samg terminologi¢ specjalistyczng.
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